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PART I - LITERATURE REVIEW
Executive summary
The Literature Review is part of the “Needs analysis” of Nemo Project: main aim of this activity is
to collect information in order to build a toolkit of methodology that will try to fix some of the
main elements that will emerge by the analysis. Arci Solidarietà onlus carried out a desk review
of official, academic data and NGO reports. The focus of the report is the analysis of dominant
representation of third country nationals in public discourse and of discrimination in Italy.
In 2019 total population in Italy amounts to 60 483 973. Foreigners (“non-Italians”) are
5.144.440 and 3.714.934 are non-EU citizens with a residence permit. Nonetheless, immigrants
are perceived as a big group: Italian citizens believe that immigrants represent the 25% of the
population. The number migrants arriving in Italy has strongly decreased in the last years with
23.400 people arriving in 2018 (119.247 in 2017). This is due both for geopolitical changes in
countries of origins contexts and because of externalization policies adopted by European
countries and Italy (agreements with Turkey and Lybia). Number of deaths in Mediterranean has
remained dramatically high with 2.275 deaths in 2018. In 2017, 130.000 asylum applications
have been presented. 81.527 applications were examined: 6.827 people were recognized as
refugees (8%), 6.880 obtained the subsidiary protection (8%) and other 20.166 had an
humanitarian permit (25%). The process to analyze the applications is characterized by a
slowness which oblige people to wait months before knowing the results. In Italy, Roma residents
are around 140.000 people, 0,2% of the whole Italian population, among the lower incidences in
the EU countries.
The Italian legislation about immigration has been characterized since 1998 by stricter rules
about “illegal” permanence in the country, particularly for people who arrived with no permits.
In 1998 the term “immigrazione clandestina”, which refers to illegal migrants with a strong
negative connotation, appeared in the legislation and started to be largely used both by
politicians and the media. The almost complete absence of legal ways to enter the country has
provoked an inevitable criminalization of non-Eu migrants obliging them to have an illegal status
at the time of arrival which can be legalized only with the application for asylum and the
obtaining of the refugee status, the subsidiary protection or other kind of residence permits.
Roma are often represented and defined as “nomads”,, also in legislation, although only a very
small minority (around 3% of Roma in Italy) is on the move in Italy. The majority of Roma and
Sinti in Italy live in conventional houses, study and work but their stories are not known and
many are afraid to reveal their identity. Even if Roma represents only 0,25% of the population,
anti-Roma sentiments are the highest in Europe.
Migration is represented in public discourse mainly from the perspective of the arriving country
without a long-term perspective, namely with a predominant emphasis on the moment of arrival
and almost no considerations on the causes and reasons of migrations. The phenomenon is
mostly framed as an emergence, an ongoing crisis, an invasion and a problem. The security frame
is extremely diffused and suggest that migration has to be treated as a civil security matter. Even
when the media show alternative narratives, the communication is “schizophrenic”, going from
one extreme to another: humanitarianism/alarmism, welcoming/refusal, opening/closure. This
scenario has created a self-fulfilling prophecy of a “war among poors”, through the
instrumentalization of problems already radicated in Italian society, such as unemployment,
representing migrants as enemies and scapegoats for the most varied issues. Roma are mostly
represented by media in relation to degradation and the negative episodes of life in camps, which
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regard only one Roma out of five. Similarly to migrants, they are victims of a paradox of visibility:
they are hyper-visible but always from the same stigmatized perspective. The diffuse ignorance
on data and on the group in general (amplified through media and politics) has produced the
spreading of fake news and a strong stigmatization of Roma. Even if the websites that produce
fake news are way less visited than the principal news platforms, these sites may produce the
occasional story that subsequently goes viral on social media and becomes widely viewed. The
problem does not regard only media. Some domestic political actors are important producers and
distributors of disinformation. The analysis of the contents of fake news in Italy shows that
migration is one of the principal issues concerned. The principal motivations behind the
production of disinformation on the theme of migration are ideological and the contents are
aimed at triggering hate campaigns and spreading sentiments of intolerance. Fake news
regarded mainly the reception of migrants in Italy and in other States. According to the Ignorance
Index, Italy is the most ignorant country in the world about migration: the majority of the Italians
thinks that 30% of the population is migrant, while the actual percentage is 8%. Those thoughts
are often enforced by misinformation. Roma communities are often depicted as privileged by
their “special condition”; another representation of Roma communities regards thievery. 27% of
11-16 years old Italian adolescents saw in 2013/2014 one or more kinds of negative user
generated contents (NUGC). The most common NUGC are the websites promoting racism and
discrimination of specific groups on an ethnic or religious base (20%). The exposition to
inappropriate contents increased in comparison to 2010 (21%), particularly in regards to racist
comments (12%).
Italy is facing a rise in xenophobic climate both in the public opinion and in Politics. In June 2018,
a coalition government between the anti-immigrant League (“Lega”) and the populist Five Star
Movement (“Movimento Cinque Stelle”) was inaugurated: the UN reported the link between the
Government coalition and the rise in hate attacks among the country. Social inclusion of migrants
in Italy is still an open issue, as the country faced a recent transition from emigration to
immigration country and the country still need a real cultural change towards multiculturalism
and coexistence. A peculiar form of discrimination in Italy is the so-called “institutional racism”,
a complex of politics, rules, praxes that enforce and sometimes cause discrimination. An
important field of discrimination in Italy is employment: although there is a lack of official data
on racial discrimination in employment, migrants in Italy have mostly non qualified and lowwaged jobs, especially women who suffer double discrimination, as migrants and as women.
United Nations, in a 2018 statement about human rights in Italy, reported that people of African
and Roma descent in particular suffer in a rise in racist incidents. According to EU-MIDIS (2017),
23% of migrants from Sub Saharian Africa and 34% of migrants from North Africa reported a
feeling of being discriminated against because of “skin colour/ethnic origin/religion. One of the
most discriminated groups in Italy is still the Roma Community. According to ERRC “the large
number of repeated evictions and the destruction and demolition of larger informal settlements
have led to a proliferation of much smaller, precarious shelters hidden from view”. Roma is also
the group most vulnerable to discrimination in the job market and is often victim of violence.
There is no sufficient literature specifically focusing on the discrimination between children in
relation to their country of origin. The majority of official statistics on this topic are from bullying
studies. In a study realized by Save the Children Italy in 2018, 9% of the discriminations in italian
schools are related to “skin colour”. According to another study (Save the Children, 2019), the
majority of bullying victims in schools are immigrant children and teenagers, both of first and
second generation.
In 2016 and 2017, Italy implemented a number of measures to fight discrimination and facilitate
the integration of third-country nationals. Starting from 2018, after the inauguration of a

3

NEMO - Using the New media in Education to overcome Migrant discrimination Online
Grant Agreement n. 821553 — NEMO — AMIF-2017-AG-INTE

coalition government between the anti-immigrant League and the Five Star Movement, social
exclusion of migrants and Roma in Italy seem to be legitimated by the political debate and by
some of the government decisions. There is no evidence of governmental actions against
misinformation and fake news specifically addressed to third country nationals, while the
government has implemented, in the last years, some actions aimed at countering fake news and
misinformation. Numerous “community building" activities, spreading the culture of inclusion by
promoting the interculturality , are developed by the civil society, as well as several initiatives to
fight against misinformation on third country nationals and the emerging of implicit and explicit
stereotypes on migration and fake news.
1 INTRODUCTION: THE CONTEXT
1.1 Definition of migrants, ethnic minorities, refugees and asylum seekers
In this report the word “migrant” will be used as a general term to define third country nationals
and when appropriate also Eu nationals (ie Romanians in Italy), refugees and asylum seekers,
second generations, recently arrived migrants. The term “Roma” will be used to refer to Roma,
Sinti and Caminanti. The term “second generations” will be used to indicate people born from
migrants parents in Italy or born from migrant parents elsewhere and educated in Italy.
1.1.1 Statistical representation of migrants
In Italy, Istat - the national statistical institute - refers to “stranieri” (foreigners) to indicate nonItalian persons living in the country, and to “non comunitari” for residents which are citizens of
non-Eu countries1. The two categories are defined by citizenship, which can be acquired through
ius sanguinis (at least one Italian parent); after ten years of residence in the respect of specific
criteria; marrying an italian citizen 2 . There is only a residual possibility to gain access to
citizenship through ius soli, when parents are apolids, unknown or they cannot transmit
citizenship to the son/daughter because of the laws of the State of origin3. The national statistical
institute does not collect data about ethnicity except for religion believes4.
Data about asylum seekers, refugees and persons with other kind of protections are also provided
(Istat; Minister of Interior). Until December 2018, Italy released three kinds of protections: asylum,
subsidiary and humanitarian. With the newly introduced “Security Decree5”, the humanitarian
protection has been abolished and substituted with a non-exhaustive list of grounds to gain a
temporary permit. This change will increase the illegal status among migrants since they will
have less possibilities of obtaining a permit. As we will show in section 1.2, in Italy the majority
of asylum seekers obtained the humanitarian protection which referred to wider criteria and
recognized specific situations of danger.

1

Istat, Popolazione e Famiglie, http://dati.istat.it/Index.aspx?DataSetCode=DCIS_POPSTRRES1, accessed 4 March 2019.
Ministero dell’Interno, Cittadinanza, http://www.interno.gov.it/it/temi/cittadinanza-e-altri-diritti-civili/cittadinanza, accessed 4
March 2019.
3
Ibid.
4
Istat, Appartenenza e pratica religiosa tra i cittadini stranieri, https://www.istat.it/it/archivio/169710, accessed 4 March 2019.
5
Gazzetta Ufficiale, LEGGE 1 dicembre 2018, n. 132, http://www.gazzettaufficiale.it/eli/id/2018/12/03/18G00161/sg, accessed 4
March 2019.
2
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1.1.2 Second generations
The history of immigration in Italy has caused a belated development of the study of second
generations which were not considered a relevant phenomenon until 20006. Today, also Istat is
engaged in inquiries specifically addressing children with a migrant background7. In the latest
inquiry, second generations are defined as the group of foreign children living in Italy8. Here
again, the migrant background is merely defined by citizenship. With this kind of data collection
some discrimination processes could remain invisible: although some children have an Italian
citizenship, they could be discriminated because of e.g. his/her skin color or cultural habits.9
1.1.3 Representation of migrants in legislation
The italian legislation about immigration has been characterized since 1998 by stricter rules
about “illegal” permanence in the country, particularly for people who arrived with no permits.
In 1998 (law “Turco-Napolitano”), the term “immigrazione clandestina”, which refers to illegal
migrants with a strong negative connotation, appeared in the legislation and started to be largely
used both by politicians and the media. In 2009 the law was further modified to treat illegal
migration as a criminal offence (the so called “reato di immigrazione clandestina”), causing
significant controversies about the legitimacy of the measure. The law that treat “aiding and
abetting illegal immigration” (commonly called “favoreggiamento dell’immigrazione
clandestina”) as a crime remains in force, regulated by the art. 378 of the Penal Code and the Art.
12 of the “Testo unico sull’immigrazione” as modified by the law “Bossi-Fini” in 2002.
The institutionalization of the expression “immigrazione clandestina” has produced a discursive
“reification” of the difference among “good legal migrants” and “bad illegal migrants” as
something which is “objectively true”. Moreover, the almost complete absence of legal ways to
enter the country10 has provoked an inevitable criminalization of non-Eu migrants (see section
3), obliging them to have an illegal status at the time of arrival which can be legalized only with
the application for asylum and the obtaining of the refugee status, the subsidiary protection or
other kind of residence permits.
1.1.4 The case of Roma
Roma are often represented and defined as “nomads”11, although only a very small minority is on
the move in Italy. The legislation as well has used for a long time the term “nomad” as a way to
refer to all Roma, generalizing a feature which is not representative of the Roma population in
Italy. Moreover, even if Roma represents only 0,25% of the population, anti-Roma sentiments are
the highest in Europe. The majority of Roma and Sinti in Italy live in conventional houses, study
and work but their stories are not known, and many are afraid to reveal their identity12.
6
Ceravolo, Flavio A. Molina, Stefano, ‘Dieci anni di seconde generazioni in Italia’, Quaderni di Sociologia, 63 (2013), 9-34. accessed 5
March 2019.
7
Istat, L'indagine sull’integrazione delle seconde generazioni: obiettivi, metodologia, organizzazione (2017),
https://www.istat.it/it/files/2018/02/Indagine-sull-integrazione-delle-seconde-generazioni.pdf, accessed 5 March 2019.
8
Ibid.
9
Jacobs, Dirk et al., ‘The challenge of measuring immigrant origin and immigration-related ethnicity in Europe’, Journal of
International Migration and Integration, 10 (2009), 68-88.
10
Zorzella, Nazzarena, ‘Il disordine sociale del decreto sicurezza’, Diritto Immigrazione e Cittadinanza, 1 (2019),
https://www.dirittoimmigrazionecittadinanza.it/65-fascicolo-n-1-2019/editoriale-n-1-2019/109-editoriale, accessed 11 March 2019.
11
Venturi, Bernardo 2018, ‘Rom e Sinti: se il pregiudizio congela la volontà politica’, Affari Internazionali, 20 June,
https://www.affarinternazionali.it/2018/06/rom-sinti-pregiudizio-volonta-politica/, accessed 11 March 2019.
12
Carta di Roma, L’antiziganismo nei media italiani e gli sforzi per combatterlo,
https://www.cartadiroma.org/formazione/antiziganismo-nei-media-italiani-e-gli-sforzi-per-combatterlo/ accessed 19 March 2019.
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1.2 Statistical overview about the presence of migrants and ethnic minorities
In 2019 January, 1 total population in Italy amounts to 60 483 97313. Foreigners (“non-Italians”)
are 5.144.440 and 3.714.934 are non-EU citizens with a residence permit (among the largest
groups: Morocco, Albania, China)14. Nonetheless, immigrants are perceived as a way bigger group:
Italian citizens believe that immigrants represent the 25% of the population15. In 2016 the total
number of refugees in Italy was 131.00016.
In 2017, 130.000 asylum applications have been presented. 81.527 applications were examined:
6.827 people were recognized as refugees (8%), 6.880 obtained the subsidiary protection (8%)
and other 20.166 had a humanitarian permit (25%) 17 . Among the denials, it is important to
consider the possibility to appeal and obtain the protection at a later stage. In 2017 the new
permits for asylum and humanitarian protection have increased of 29,7% compared to the
previous year18. In 2018, 53.596 applications were presented. 95.576 asylum applications were
examined, 7.096 were recognized as refugees (7% of examined applications), 4.319 obtained
subsidiary protection (5%), 20.014 gained the humanitarian protection (21%). Denial were 63.742,
representing the 67% of examined requests.19
This data shows the slowness of the process to analyze the applications, which oblige people to
wait months before knowing the results.
The number of migrants arriving in Italy has strongly decreased in the last years with 23.400
people arriving in 2018 20 (119.247 in 2017 21 ). This is due both for geopolitical changes in
countries of origins contexts and because of externalization policies adopted by European
countries (agreement with Turkey) and Italy (agreement with Libya). Number of deaths in
Mediterranean has remained dramatically high with 2.275 deaths in 2018 22 , becoming the
deadliest border in the world 23 and keeping being such even when the number of arrivals
decreased24.

13

Istat, Popolazione e famiglie, http://dati.istat.it/Index.aspx?DataSetCode=DCIS_POPRES1, accessed 19 March 2019.
Istat, Permessi di soggiorno dei cittadini non comunitari, http://dati.istat.it/Index.aspx?DataSetCode=DCIS_PERMSOGG1, accessed 5
March 2019.
15
European Union, Special Eurobarometer 469: Integration of immigrants in the European Union (2018), https://ec.europa.eu/homeaffairs/news/results-special-eurobarometer-integration-immigrants-european-union_en, accessed 5 March 2019.
16
UNHCR, L’invasione dei rifugiati in Italia, ecco i numeri, https://www.unhcr.it/news/carta-di-roma/linvasione-dei-rifugiati-italianumeri.html?ds_rl=1255091&gclid=Cj0KCQjw4fHkBRDcARIsACV58_EQnO8OisTg5Ywwm9L8TsVv5Y9Ok7wIKpoGsoROxO9PhadJOLNCzkaAuGtEALw_wcB, accessed 5 March 2019.
17
Ministero dell’Interno, Libertà civili e immigrazione,
http://www.libertaciviliimmigrazione.dlci.interno.gov.it/sites/default/files/allegati/riepilogo_anno_2018.pdf, accessed 5 March 2019.
18
Istat, Anni 2017-2018, CITTADINI NON COMUNITARI: PRESENZA, NUOVI INGRESSI E ACQUISIZIONI DI CITTADINANZA,
https://www.istat.it/it/files/2018/11/Report_cittadini_non_comunitari.pdf , accessed 18 March 2019.
19
Ministero dell’Interno, Libertà civili e immigrazione,
http://www.libertaciviliimmigrazione.dlci.interno.gov.it/sites/default/files/allegati/riepilogo_anno_2018.pdf, accessed 18 March
2019.
20
UNHCR, Desperate Journeys. Refugees and migrants arriving in Europe and at Europe’s border,January - december 2018,
https://www.unhcr.org/desperatejourneys/, accessed 18 March 2019.
21
Ibid.
22
Ibid.
23
Nebehay, Stephanie et al. 2017, ‘Mediterranean "by far world's deadliest border" for migrants: IOM’, Reuters, 24 November,
https://www.reuters.com/article/us-europe-migrants/mediterranean-by-far-worlds-deadliest-border-for-migrants-iomidUSKBN1DO1ZY accessed 18 March 2019.
24
Paris, Francesca 2019, ‘Number Of Migrant Deaths In Mediterranean Fell In 2018’, National Public Radio, 3 January,
https://www.npr.org/2019/01/03/681956995/number-of-migrant-deaths-in-mediterranean-fell-in-2018?t=1552900998070,
accessed 18 March 2019.
14
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Data about Roma are difficult to collect25 since they are not a “territorial minority” and they are
present all over the country. Moreover, Roma are not a singular national minority. Despite that,
we can observe some developments in the efforts of data collection. In the strategic framework
for the years 2018-2020, Istat has made explicit the need to fill the gap regarding the statistical
knowledge of the Roma population26. In 2017, a pilot study in four municipalities has been carried
out27.
In Italy, Roma residents are around 140.000 people, 0,2% of the whole Italian population, among
the lower incidences in the EU countries. There are also other hypothesis regarding the number
of Roma, which is between 130.000 and 170.000 people, among which 70.000 have the Italian
citizenship and 90.000 people with eastern European origins arrived in different historical
moments28. Only 3% of Roma in Italy are nomads29.
Approximately 26.000 Roma lives in “nomad camps”, in a condition of housing emergency30.
1.3 Overview about Media Landscape
In regard to preferred media for information, television is still the principal one used by Italian
people, both for frequency of use (68,8% of Italian people declares to inform themselves through
television everyday) and perception of reliability31. Printed newspapers gain a little bit of trust although read by less than 20% of people32. Anyway, 75,9% of people read at least one headline
or thumb newspapers every day33. The use of internet is increasing and always more people rely
on it as a source of news. Internet is the second media for frequency of access when used to
search news34 but it is still less-used than in many other European countries35.
One fourth of the population considers internet the most important media to reach news. Despite
this, the perceived reliability is still inferior compared to traditional media36. Italians access to
online information mainly through algorithms and we can notice a minor use of online

25
Senato della Repubblica, Commissione Straordinaria per la Tutela e la Promozione dei Diritti umani, Rapporto conclusivo dell'indagine
sulla condizione di Rom, Sinti e Caminanti in Italia (XVI legislatura),
http://www.senato.it/documenti/repository/commissioni/dirittiumani16/Rapporto%20conclusivo%20indagine%20rom,%20sinti%20
e%20caminanti.pdf, accessed 18 March 2019.
26
Istat, Quadro strategico e piano di attività 2018-2020, https://www.istat.it/it/files//2017/02/Quadro-strategico-e-Piano-diattivit%C3%A0-2018-2020-1.pdf, accessed 20 March 2019.
27
Istat, Fonti di dati sulla popolazione Rom, Sinti e Caminanti. Un’indagine in quattro comuni italiani (2017),
https://www.istat.it/it/files//2017/02/Fonti_di_dati_sulla_popolazione_RSC.pdf, accessed 20 March 2019.
28
Cittalia, Gli insediamenti Roma, Sinti and Caminati in Italia (2016),
https://www.cittalia.it/images/Gli_insediamenti_Rom_Sinti_e_Caminanti_in_iItalia_.pdf, accessed 20 March 2019.
29
Senato della Repubblica, Commissione Straordinaria per la Tutela e la Promozione dei Diritti umani, Rapporto conclusivo dell'indagine
sulla condizione di Rom, Sinti e Caminanti in Italia (XVI legislatura),
http://www.senato.it/documenti/repository/commissioni/dirittiumani16/Rapporto%20conclusivo%20indagine%20rom,%20sinti%20
e%20caminanti.pdf, accessed 20 March 2019.
30
Associazione 21 Luglio, Rapporto Annuale 2017, http://www.21luglio.org/21luglio/wpcontent/uploads/2018/04/Rapporto_Annuale-2017_web.pdf, accessed 20 March 2019.
31
AgCom, Rapporto sul consumo di informazione, https://www.agcom.it/documents/10179/9629936/Studio-Ricerca+19-022018/72cf58fc-77fc-44ae-b0a6-1d174ac2054f?version=1.0, accessed 20 March 2019.
32
Ibid.
33
Prima Online, Audipress 2018/III: torna a crescere il numero di italiani che leggono un giornale. Positivi i 3 comparti: +0,2% quotidiani;
+1,2%settimanali; +0,6% mensili https://www.primaonline.it/2019/02/20/285267/torna-sopra-i-40-milioni-il-numero-di-italiani-cheleggono-o-sfogliano-un-giornale-dati-audipress-2018-iii/, accessed 20 March 2019.
34
AgCom, Rapporto sul consumo di informazione, https://www.agcom.it/documents/10179/9629936/Studio-Ricerca+19-022018/72cf58fc-77fc-44ae-b0a6-1d174ac2054f?version=1.0, accessed 20 March 2019.
35
European Union, Standard Eurobarometer 88: Media use in the EU (autumn 2017), https://publications.europa.eu/en/publicationdetail/-/publication/a575c1c9-58b6-11e8-ab41-01aa75ed71a1, accessed 20 March 2019.
36
AgCom, Rapporto sul consumo di informazione, https://www.agcom.it/documents/10179/9629936/Studio-Ricerca+19-022018/72cf58fc-77fc-44ae-b0a6-1d174ac2054f?version=1.0 accessed 21 March 2019.
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newspapers (websites, apps) confirming the relevance of search engines and social networks37.
In regards to other traditional media, the degree of trust in radio has decreased38.
Digital platforms are disrupting the editorial process. Within the new digital ecosystem of news,
the newspapers are losing their centrality and the function of “meta-information”, namely the
role to filter important facts, producing a hierarchy of news and defining an agenda for the reader.
This process can fuel disinformation and fake news. In the coexistence of different narratives on
the reality, we can notice a progressive detachment from facts.39
1.3.1 Children and internet use
The relation with ICT technologies is surely one of the areas in which the differences among
generations are more evident. Children and young people who are born after 1995, are defined
as the generation born in the digital era. 80% of young people of this generation are regular
users of internet already in the age 11-15; internet is reached by more than 90% of people of age
16-20.40
The more children and adolescents use internet, the more they can benefit from opportunities
and can acquire digital competences, but they are also more exposed to risks. The exposition to
risks does not bring necessarily to negative or painful experiences but could also facilitate a
learning process and the development of an attitude of “resilience”.41
A specific analysis about minors looking for news has pointed out two extremely different
tendencies: (i) some minors do not look for news at all or they do it only through one media,
usually internet; and, on the other hand, (ii) other minors check a plurality of media and sources
with Internet playing a crucial role. They are great consumers of social networks for information
purposes: more than the half of minors who inform themselves online use internet for the specific
purpose of catching news.42
The main place from which young people (age 9-16) access internet in Italy is home. 81% of
children/adolescents use internet at home every day, particularly in their chambers. In
comparison with other European countries, italian children use (i) less internet in schools (only
one out of four affirms that they use internet at school) and (ii) more internet than their peers
when they are not at home. This is particularly significant when we consider the data from 2010:
access to internet is increased in all places except from schools, where it decreased43.
The majority of young Italians between 18 and 35 years old is not interested in the ongoing
research of news, but they encounter them anyway. The majority of them declares that they find
the majority of news through social networks, consulted mainly by mobile devices through an
“always on” use44.

37

Ibid.
European Union, Standard Eurobarometer 88: Media use in the EU (autumn 2017), https://publications.europa.eu/en/publicationdetail/-/publication/a575c1c9-58b6-11e8-ab41-01aa75ed71a1, accessed 21 March 2019.
39
Ipsos, Italia 2019: comunitari e cosmopoliti, le nuove fratture (2019),
https://www.ipsos.com/sites/default/files/ct/news/documents/2019-01/flair_2019.pdf, accessed 21 March 2019.
40
Istat, Internet@Italia 2018. Domanda e offerta di servizi online e scenari di digitalizzazione,
https://www.istat.it/it/files/2018/06/Internet@Italia-2018.pdf, accessed 21 March 2019.
41
Mascheroni, Giovanna, Ólafsson, Kjartan, Net Children Go Mobile: Il report italiano, (Milano: OssCom, Università Cattolica, 2015).
42
AgCom, Rapporto sul consumo di informazione, https://www.agcom.it/documents/10179/9629936/Studio-Ricerca+19-022018/72cf58fc-77fc-44ae-b0a6-1d174ac2054f?version=1.0, accessed 21 March 2019.
43
Mascheroni, Giovanna, Ólafsson, Kjartan, Net Children Go Mobile: Il report italiano, (Milano: OssCom, Università Cattolica, 2015).
44
Di Fraia, Guido, and Risi, Elisabetta, ‘Sbarchi mediatici. Pratiche di consumo mediale e rappresentazioni socio-narrative del
fenomeno migratorio’, Mediascapes journal, 11 (2018), 95-120.
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2 DISCRIMINATION OF MIGRANTS
2.1 Main forms of discrimination of migrants, asylum seekers and refugees, ethnic minorities
2.1.1 - Discrimination and political climate in Italy
Italy is facing a rise in xenophobic climate both in the public opinion and in Politics. In June
2018, a coalition government between the anti-immigrant League (“Lega”) and the populist Five
Star Movement (“Movimento Cinque Stelle”) was inaugurated, after an election campaign that
was criticized by the UN high commissioner for Human rights because of the racism and
xenophobia that characterized it. Matteo Salvini, the leader of League, is the new Ministry of
Interior and the Deputy Prime Minister of Italy. Almost immediately upon taking power, the new
government began blocking disembarkation of persons rescued by NGOs in Italian ports and
handing over coordination of rescues in the Mediterranean to the Libyan Coast Guard, despite
concerns over their capacity and the fate of individuals returned to Libya45.
In September 2018 the UN new human rights chief, Michelle Bachelet, concerned about the
“increase in acts of violence and racism against migrants, people of African descent and Roma”
in Italy and announced the intent to send personnel to Italy to evaluate the situation46. According
to the High Commissioner, governments' efforts to rejecting foreigners is not solving the
migration crisis, but it is increasing hostilities. In response, the Minister of the Interior, Matteo
Salvini, commented stating that the UN is prejudiced against Italy47.
In October 2018, Domenico Lucano was arrested on charges of aiding illegal immigration and
illicit direct custody of the waste collection service. Lucano is known in Italy for his commitment
to the inclusion of migrants. Mayor of Riace, Calabrian town of 1,726 inhabitants in the province
of Reggio Calabria, since 2004 it has welcomed more than 6,000 migrants from 20 different
countries, integrating them into the life and culture of the city, and also supporting their
employment. On the 17th of October, house arrest was revoked, but the mayor of Riace had to
leave the Calabrian town due to the residence ban imposed by the Reggio Calabria Review
Court 48 . On April 2, 2019, the Court of Cassation acquitted Lucano of the accusation of
wrongdoing in the direct assignment of the waste collection service49.
In November 2018, the informal Baobab refugee camp in Rome was evicted by Salvini. The tent
city was opened in August 2015, the year of the peak of the migration crisis, by the Baobab
Experience association, behind the Tiburtina station in the capital and it served as a gathering
place for migrants in transit. Salvini reported that, “to restore legality in Rome, many other
evictions will be carried out, neighborhood by neighborhood”50.
In November 2018 The Independent reported some of the conclusions of the UN rapporteurs,
including the link between the Government coalition and the rise in hate attacks among the
45
Human Rights Watch, Italy. Events of 2018, https://www.hrw.org/world-report/2019/country-chapters/italy, accessed 26 March
2019.
46
ANSA, Un to send team to Italy over racism, http://www.ansa.it/english/news/politics/2018/09/10/un-to-send-team-to-italy-overracism_c7cc61fb-ab44-4650-8903-0dd66bcc0150.html accessed 7 march 2019.
47
Cecinini, Sofia 2018, ‘Onu: invieremo squadra in Italia per valutare crescita di violenza e razzismo’, Sicurezza Internazionale, 10
September, http://sicurezzainternazionale.luiss.it/2018/09/10/onu-invieremo-squadra-italia-valutare-crescita-violenza-razzismo/
accessed 26 March 2019.
48
Ibid.
49
Rai News, Mimmo Lucano, Cassazione: non ci sono indizi di comportamenti fraudolenti, www.rainews.it/dl/rainews/articoli/mimmolucano-riace-cassazione-non-ci-son-indizi-di-frode-e448023d-ec88-44f8-8ad6-b4a4328342c5.html, accessed 3 April 2019.
50
Cecinini, Sofia 2018, ‘Onu: invieremo squadra in Italia per valutare crescita di violenza e razzismo’, Sicurezza Internazionale, 10
September, http://sicurezzainternazionale.luiss.it/2018/09/10/onu-invieremo-squadra-italia-valutare-crescita-violenza-razzismo/
accessed 26 March 2019.
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country. Since the political elections of march 2018, the UN counted 169 racially motivated
incidents, 19 of which were violent attacks51.
UN Rapporteurs, according to The Independent, said that migrant rights were at risk due to a
“climate of hatred and discrimination” in the country, adding that during the 2018 electoral
campaign, some politicians “fuelled a public discourse unashamedly embracing racist and
xenophobic anti-immigrant and anti-foreigner rhetoric”, inciting hatred and discrimination 52 .
Minister Salvini, in addition to the activities described above, made announcements of dubious
constitutionality such as the proposal for a Roma census (the census on an ethnic basis is
unconstitutional in Italy). His words spread alarmism about the number of immigrants arriving in
Italy: he referred to an invasion of migrants and “clandestini”, but official statistics deny it.
Social exclusion of migrants and Roma in Italy seem to be legitimated by the political debate
and by some of the government decisions, such as the so-called “Security Decree” that includes
measures that abolishing humanitarian protection status for migrants, obtained in 2018 by
20.000 people, 1 asylum seeker in 5 53 . This will lead to the exclusion of a large number of
migrants from one of the most effective project for migration in Italy, the SPRAR (Protection
System for Asylum Seekers and Refugees), a solid “public-private” governance system that
provides “an individual programme designed to enable that person to regain a sense of independence,
and thus enable effective involvement in life in Italy, in terms of employment and housing integration,
access to local services, social interaction and scholastic integration for minors”54. With this Security
Decree, thousands of people will be excluded from a legal status that gives the right to have
house, cultural mediation, training for job and in general the possibility to be included in the
society. In February 2019 the Court of Cassation has ruled that applications for international
protection lodged before the Security Decree must be examined under the pre-existing law,
declaring that the so called Salvini Decree is not retroactive55.
Once the Decree has been converted in law, in November 2018, a group of Lega MPs, with their
leader and Minister of the Interior Matteo Salvini, exposed a banner outside the lower house of
parliament that read: “the Salvini Decree is law - the good times are over”, a clear reference to
migrants56, the main focus of the Lega’s electoral campaign.
In Italy there has been also a major debate about the possibility to change the
citizenship acquisition process. The first proposal to establish the "ius soli" dates back to 199957.
The last discussion was opened again in 2015. This proposal included a "tempered ius soli58" and
a "ius culturae", which considered the attendance of a cycle of school with 6 years of residence

51
Sharman, Jon 2018, ‘UN condemns Italy’s ‘unashamed racism and xenophobia’ in human rights statement’, The Independent, 21
November, https://www.independent.co.uk/news/italy-immigration-rules-security-decree-matteo-salvini-un-human-rightsmigrants-asylum-a8645161.html accessed 7 march 2019.
52
Ibid.
53
Ministero dell’Interno - Dipartimento per le libertà Civili e l’immigrazione, I numeri dell’asilo - 2018
http://www.libertaciviliimmigrazione.dlci.interno.gov.it/sites/default/files/allegati/riepilogo_anno_2018.pdf accessed 7 march 2019.
54
Ministero dell’Interno, SPRAR https://www.sprar.it/english accessed 7 march 2019.
55
Polchi, Vladimiro 2019, ‘Migranti, bentornata la protezione umanitaria dopo la sentenza della Cassazione che boccia il decreto
Salvini’, La Repubblica, 13 March, https://www.repubblica.it/solidarieta/immigrazione/2019/03/13/news/migrazioni-221439119/
accessed 14 march 2019.
56
Scherer, Steve 2018, ‘Italy’s Salvini gets win with new asylum and security rules’, Reuters, 29 November,
https://www.reuters.com/article/us-italy-politics-immigration-security/italys-salvini-gets-win-with-new-asylum-and-security-rulesidUSKCN1NY1JN accessed 7 march 2019.
57
Internazionale, Ius soli, ius sanguinis, ius culturae: tutto sulla riforma della cittadinanza
https://www.internazionale.it/notizie/annalisa-camilli/2017/10/20/riforma-cittadinanza-da-sapere accessed 21 June 2019
58
Il Fatto Quotidiano, Ius soli, torniamo a parlarne. La nostra legge sulla cittadinanza è tra le più arretrate d’Europa
https://www.ilfattoquotidiano.it/2019/03/28/ius-soli-torniamo-a-parlarne-la-nostra-legge-sulla-cittadinanza-e-tra-le-piu-arretratedeuropa/5064880/ accessed 21 June 2019

10

NEMO - Using the New media in Education to overcome Migrant discrimination Online
Grant Agreement n. 821553 — NEMO — AMIF-2017-AG-INTE

as sufficient requirements to obtain the citizenship for children who entered the country before
their 18th anniversary59.
The proposal (which was at first rejected in the Senate already in 2015) couldn't be further
discussed in December 2017 when the number of members of the Parliament did not reached
the quorum60 .
The discussion about the topic was characterized by a strong of opposition of the League Party
which declared to be against any "enlargement of citizenship rights". The party has started a
specific campaign about it with the name #noiussoli, polluting the discussion and politically
exploiting the topic for electoral purposes.
2.1.2 - Main forms of discrimination
Social inclusion of migrants in Italy is still an open issue, as the country faced a recent transition
from emigration to immigration country61. We can identify three main moments in the immigration
history of Italy: 1970s, with the first considerable flow of immigrants mainly from Africa; 1990s
with flows from Albania and the first controversy about immigration in the political debate62;
2010s with the new North African immigration following the so-called Arab Spring.
In this framework we have to include Roma People and the “nomad camps system” 63
institutionalized in Italy since the 1990s, as well as the immigration flow from Romania once the
country joined the EU in 2007.
Italy faced these flows with political initiatives such as special laws, programs and projects for
inclusion, but the country still need a real cultural change towards multiculturalism and
coexistence.
A peculiar form of discrimination in Italy is the so-called “institutional racism”, a complex of
politics, rules, praxes that reinforce and sometimes cause discrimination64. In 2017, the Veneto
Region approved a Law that gives priority of access to preschool to families legally resident in
the region for more than 15 years, a clear way to exclude immigrants. In 2018 the Mayor of Lodi
required foreigners to prove that they do not possess property or bank accounts in their countries
of origin, in order to have lunch subsidies for their children in schools. This caused the exclusion
of 20 children from the school cafeteria at lunchtime65. Another example is the National Civil
Service, that was not accessible for non-Italians until 201766.
In Italy discrimination and racism are also spread in sports, especially in soccer: racist “boos” from
supporters against foreign players especially from African Countries67, anti-Semitic slogans or

59
Alessio Rauti, Lo ius soli in Italia: alla vigilia di una possibile svolta? Rivista n. 3/2017 (Associazione Italiana dei costituzionalisti,
25/09/2017) https://www.rivistaaic.it/images/rivista/pdf/3_2017_Rauti.pdf accessed 21 June 2019
60
La Repubblica, Ius soli, al Senato manca il numero legale. Assenti tutti i M5s e i centristi. Manca 1/3 dei Dem
https://www.repubblica.it/politica/2017/12/23/news/cittadinanza_al_senato_manca_il_numero_legale_muore_lo_ius_soli184997182/ accessed 21 June 2019
61
Bonifazi, Corrado, Heins, Frank, Strozza, Salvatore, Vitiello, Mattia, The Italian transition from emigration to immigration country,
Working Paper n. 24 (Istituto di Ricerche sulla Popolazione e le Politiche Sociali: January 2009).
62
Ibid.
63
European Roma Rights Centre, Il paese dei campi. La segregazione razziale dei Rom in Italia (Roma: Ed. Carta, 2000).
64
Bartoli, Clelia, Razzisti per legge. L’Italia che discrimina (Roma: Laterza 2012).
65
Horowitz, Jason 2018, ‘Italy’s Tough Line on Immigrants Reaches a School Cafeteria’, The New York Times, 22 October,
https://www.nytimes.com/2018/10/22/world/europe/italy-schools-league.html, accessed 8 march 2019.
66
Centro Studi e Ricerche IDOS, Confronti, Dossier Statistico Immigrazione (Roma: IDOS 2017).
67
La Repubblica, Cori Razzisti https://www.repubblica.it/argomenti/cori_razzisti, accessed 8 march 2019.
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images of Anne Frank with the intention to offend68 are unfortunately common in this popular
sport.
Immigrants suffer discrimination even in politics: in 2013 the vice-president of the Senate
Roberto Calderoli called Cécile Kyenge, Minister of Integration with Congolese origin, “an
orangutan”69.
In 2008 a census of Roma Communities in the cities of Rome, Naples and Milan led to an ethnic
profiling with fingerprinting strongly criticized by the EU institutions70.
In 2019 a local civil rights association reported several Police inspections on public transport
targeting only “black skinned people” 71 and published a special “guide” for migrants and
witnesses to prevent abuses during those inspections72.
Another field of discrimination in Italy is employment: although there is a lack of official data on
racial discrimination in employment 73 , migrants in Italy have mostly non-qualified and lowwaged jobs, especially women who suffer double discrimination, as migrants and as women: 45%
of migrant women work as domestic helpers 74 , unlike migrant men who work in industry,
commerce, agriculture etc.75
Third country nationals earn on average 25.2% less than native workers, and this wage gap
widens when considering gender: third country women workers earn 28.1% less than their Italian
counterparts76.
In agriculture, especially in the southern regions of the country, there is a phenomenon called
“caporalato”, a gangmasters system with 12.000 migrants who work in tomato fields far below
the minimum wage and live in camps often without running water, electricity or waste disposal77
78
.

68
Pullella, Philipp 2017, ‘Soccer: Italy investigates anti-Semitic Anne Frank Stickers at stadium’, Reuters, 23 October,
https://www.reuters.com/article/us-italy-soccer-antisemitism/soccer-italy-investigates-anti-semitic-anne-frank-stickers-at-stadiumidUSKBN1CS2JK accessed 8 march 2019.
69
European Commission against Racism and Intolerance (ECRI), Ecri report on Italy, https://rm.coe.int/fifth-report-on-italy/16808b5837,
accessed 8 march 2019.
70
Colacicchi, Piero, ‘Ethnic Profiling and Discrimination against Roma in Italy: New Developments in a Deep-Rooted Tradition’,
Roma Rights Journal, 2 (2008), 35-44. http://www.errc.org/uploads/upload_en/file/03/B8/m000003B8.pdf accessed 8 march 2019.
71
Ditta, Anna 2019, ‘Roma, ispezioni di polizia sui bus solo a persone di colore. I testimoni: “Controllavano uomini e donne neri, ci
hanno detto di non fare domande”’, TPI News, 21 February, https://www.tpi.it/2019/02/21/roma-ispezioni-razziste-sui-bus/
accessed 8 march 2019.
72
Alterego. Fabbrica dei diritti, Negli autobus di Roma, ispezioni solo a danno delle persone di colore: ecco cosa possiamo fare per
fermare queste pratiche discriminatorie e questi abusi delle forze dell’ordine http://www.fabbricadeidiritti.it/2019/01/28/negli-autobusdi-roma-ispezioni-solo-a-danno-delle-persone-di-colore-ecco-cosa-possiamo-fare-per-fermare-queste-pratiche-discriminatorie-equesti-abusi-delle-forze-dellordine/?fbclid=IwAR0aCmHxn3NPR7F0ARpXP3_Ou02zXgLAmQgwt0Ndi7GTaE_ystnKchMdsu4
accessed 8 march 2019.
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European Network Against Racism, Racism and discrimination in employment in Europe: ENAR Shadow Report 2013-17,
https://www.enar-eu.org/IMG/pdf/shadowreport_2016x2017_long_final_lowres.pdf accessed 14 march 2019.
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Centro Studi e Ricerche IDOS, Confronti, Dossier Statistico Immigrazione (Roma: IDOS 2017).
75
Ibid.
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European Network Against Racism, Racism and discrimination in employment in Europe: ENAR Shadow Report 2013-17,
https://www.enar-eu.org/IMG/pdf/shadowreport_2016x2017_long_final_lowres.pdf accessed 14 march 2019.
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Ibid.
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D’Agostino, Lorenzo 2017, 'Ghettos' and gangmasters: How migrants are exploited in Italy's tomato fields’, CNN, 12 July,
https://edition.cnn.com/2017/12/07/europe/italy-migrant-camp-exploitation/index.html accessed 12 march 2019.
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2.1.3 Areas of discrimination of most vulnerable groups
United Nations, in a 2018 statement about human rights in Italy, reported that people of African
and Roma descent in particular suffer in a rise in racist incidents79.
According to EU-MIDIS (2017), 23% of migrants from Sub-Saharan Africa and 34% of migrants
from North Africa reported a feeling of being discriminated against because of “skin colour/ethnic
origin/religion”80.
Looking at specific fields of discrimination, 47% of Sub-Saharan Africa interviewed and 50% of
North Africa interviewed felt discriminated when looking for job81.
The EU Fundamental Rights Agency (2018) reported that 37% of migrants from Sub-Saharan
Africa felt discriminated because of their skin and 10% felt discriminated because of their
religion 82 . The same study reports that 28% of migrants from sub-Saharan Africa has been
stopped by Italian police in the last five years and the 60% of the stopped perceived it as ethnic
profiling; among immigrants from North Africa, 32% has been stopped by the Italian police and
the 71% of the stopped perceived the stop as ethnic profiling83.
As mentioned above (cf. paragraph 2.1.1), refugees are strongly targeted by political propaganda
in Italy and the recent legislation, in particular the so-called Security Decree, could further
marginalize them excluding them from integration and education measures84.
One of the most discriminated groups in Italy is still the Roma Community. In 2008 the
Government declared a state of emergency related to Roma people, addressed as “nomads” even
though mere 3% of Roma in Italy do not reside regularly in a fixed place 85 . This state of
emergency gave extraordinary powers to the authorities including the possibility to evict Roma
from informal settlements and place them in monitored and segregated camps86. According to
ERRC “the large number of repeated evictions and the destruction and demolition of larger
informal settlements have led to a proliferation of much smaller, precarious shelters hidden from
view”87.
Roma is also the group most vulnerable to discrimination in the job market88 and is often victim
of violence: Association 21 Luglio counted 16 violent attacks against Roma communities in Italy

79
Sharman, Jon 2018, ‘UN condemns Italy’s ‘unashamed racism and xenophobia’ in human rights statement’, The Independent, 21
November, https://www.independent.co.uk/news/italy-immigration-rules-security-decree-matteo-salvini-un-human-rightsmigrants-asylum-a8645161.html accessed 12 march 2019.
80
European Union Agency for Fundamental Rights, Second European Union Minorities and Discrimination Survey - Main results,
https://fra.europa.eu/en/publication/2017/eumidis-ii-main-results, accessed 12 march 2019.
81
Ibid.
82
Brioschi, Federica 2018, ‘Ethnic Discrimination Continues in Italy & Across the EU’, 18 January,
https://www.liberties.eu/en/news/discriminations-of-immigrants-in-italy/13904 accessed 14 march 2019.
83
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84
Human Rights Watch, European Union. Events of 2018, https://www.hrw.org/world-report/2019/country-chapters/european-union
accessessed 12 march 2019.
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European Roma Rights Centre, Parallel report - Articles 12, 20 and 26 of the International Covenant on Civil and Political Rights:
Residential segregation and hate speech and violence, http://www.errc.org/uploads/upload_en/file/italy-iccpr-8-february-2017.pdf,
accessessed 12 march 2019.
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European Network Against Racism, Racism and discrimination in employment in Europe: ENAR Shadow Report 2013-17,
https://www.enar-eu.org/IMG/pdf/shadowreport_2016x2017_long_final_lowres.pdf accessed 14 march 2019.
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2015, half of which involved guns or fire89, 11 episodes in 2016 (4 with fire or guns)90, 5 episodes
in 2017 (2 with fire or guns)91.
2.2 Children and discrimination of migrants, asylum seekers and refugees, ethnic minorities
There is not enough literature specifically focusing on the discrimination between children in
relation to their country of origin. The majority of official statistics on this topic are from bullying
studies.
In a study realized by Save the Children Italy in 2018, 9% of the discriminations in Italian schools
are related to “skin color” 92 . According to the interviewed, the group more vulnerable to
discrimination is homosexual students (88%), followed by Roma and “overweight” students (both
85%), “black skinned” students (82%), Islamic (76%), disabled (67%), Arabs (67%), Asian and Jewish
students (both 53%)93: this means that 6 “risk factors” in 9, as identified by students, refer to
racism.
According to another study, the majority of bullying victims in schools are immigrant children
and teenagers, both of first and second generation94.
3 REPRESENTATION OF MIGRANTS, ASYLUM SEEKERS AND REFUGEES, ETHNIC MINORITIES
Media affect what the public opinion thinks about migration and the agendas of policymakers.
Policymakers and media are strongly interconnected and often rely on or spread fake news and
misinformation about migrants and Roma communities.
According to the Ignorance Index 95 , Italy is the most ignorant country in the world about
migration: the majority of Italians thinks that 30% of the population is migrant, while the actual
percentage is 8%96. Italians also think that 20% of the country is Muslim (actually 4% of the
population)97.
52% of the Italians interviewed links the migration to terrorism and criminality and 56% thinks
that migrants “ruin the neighborhoods”98.
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Associazione 21 Luglio, Rapporto annuale 2015, http://www.21luglio.org/wpcontent/uploads/2016/04/Rapporto_annuale_2015_def_web.pdf accessed 14 march 2019.
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Associazione 21 Luglio, Rapporto annuale 2016, http://www.21luglio.org/21luglio/wp-content/uploads/2017/05/RAPPORTOANNUALE_2016_WEB.pdf accessed 15 march 2018.
91
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ide_odio.pdf accessed 20 March 2019.
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3.1 Media representation of migrants asylum seekers and refugees, ethnic minorities – framing
and narratives
Migrations and related phenomena occupy pervasively the Italian television. The issue appears
in a structural manner even in absence of major events99.
Migration is represented in public discourse mainly from the perspective of the arriving country100
without a long-term perspective 101 , namely with a predominant emphasis on the moment of
arrival and almost no considerations on the causes and reasons of migrations. The phenomenon
is mostly framed as an emergence, an ongoing crisis, an invasion102 and a problem103. On the
contrary, number of deaths in the Mediterranean and migrant arrivals are considered “ordinary
events” with almost no representations of the stories of migrants104 or explanations about the
difficulties related to the scarce or extremely dangerous ways to arrive to Europe (e.g. inexistence
of humanitarian corridors; very few legal ways; resettlements issues)105.
In the absence of a broader perspective, “smugglers” and NGOs are represented as push factors
with a systematic omission on the extremely differentiated spectrum of possible causes of
migrations (such as inequalities, wars, climate change ecc) or structural processes (globalization).
This attitude can be interpreted as an attempt of responsibilities discharging, moving the focus
from real complex causes to different scapegoats to be criminalized (NGOs; migrants). The
dominant frame implies the causal assumptions of immigration producing problems which have
to be dealt with extraordinary measures or actions connected with public order106. The security
frame is extremely diffused and suggest that migration has to be treated as a civil security matter,
linking the phenomenon with terrorism and violent crimes.
Already during the 90s migrants were treated as “non-persons”107; today, this is still dramatically
evident with the almost non-consideration of deaths in the Mediterranean and the stories of
migrants, particularly after their arrival when they start being almost invisible108. Rarely the issue
is represented as a structural phenomenon of human history and globalization with a scarce or
absolute non-consideration of its human and social dimension (social and human security).
Even when the media show alternative narratives, the communication is “schizophrenic”, going
from one extreme to another: humanitarianism/alarmism, welcoming/refusal, opening/closure109.
The creation of the stigma is amplified by the presence of the term clandestino in the Italian
legislation, used as well by politics and media. Although we register a reduction in the use of the
term by media, it is possible to notice an emphasis on the distinctions among different juridical
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status (refugees, asylum seekers) and the nationality, underlined in case of specific events such
as crimes110. On newspapers, the term is still largely used in headlines111.
This scenario has created a self-fulfilling prophecy of a “war among poor”, through the
exploitation of problems already rooted in Italian society, such as unemployment, representing
migrants as enemies and scapegoats for the most varied issues.
Other common clichés are: “bogus asylum seekers”, suggesting that migrants are faking their
conditions to get the asylum while they have “no rights” to stay in Italy; migrants “doing nothing”
the whole day (the current Minister of Interior talks regularly about “pacchia” referring to migrants
suggesting that they have a “life with nothing to worry about”112); migrants do not have economic
problems (“they all have the cellphones”).
In conclusion, empirical evidences on stereotypes and distortions on the image of migrants
diffused by media show elements of stability, in particular: criminalization, social construction of
the phenomenon as problematic, politicization and polarization of the debate113.
Migration on the news
In 2016 in television news - on prime time - politicians were present in ⅓ of news about
migration while in Europe the average was ⅕. This data shows that in Italy the issue of migration
is strongly politicized.
In 2016114 the principal themes covered by media have been: (i) information on the entity and
control of migrations “fluxes” (27%), (ii) migration, criminality and security (24%), (iii) reception
of arriving migrants (36%). These three topics occupied almost the whole broadcasts agenda
while migrants - the protagonists - were voiceless. In 2016 they have been interviewed or they
were speakers on 3% of television services115.
In 2017, 40% of the TV news were dedicated to the “migrant fluxes”, half of the news regarded
numbers and management of arrivals on Italian coasts; 34% of TV news concerned issues that
linked immigration, criminality and security. The “positive” stories about the “reception of
migrants” were covered only by 11% of news116.
In 2017 the phenomenon has occupied almost daily the newspapers front pages (except for 43
days)117. At the end of 2018 the theme did not stop being central and was still treated with high
tones, conflicts about data and a language that has progressively lost any social convention
filters118.
In 2018 there has been a reduction in the presence of the phenomenon on front pages of
newspapers. Observing the five newspapers analyzed by Carta di Roma, we can find: 834 front
pages in 2018, 1.006 front pages in 2017, 1.389 front pages in 2016 and 1.336 front pages in
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2015. Despite this data, the average of front pages (83 every month) dealing with migration is
still very high. We can also notice a decrease of services on the “reception/hosting” of migrants
(from 54% in 2015 to 17% in 2018) with a parallel increase of news about the “fluxes” (from 23%
of 2015 to 47% of 2018)119.
Analyzing the contents of headlines, five principal clusters have been found: Europe (the bigger
cluster); integration (the smallest one), coexistence (second clusters, namely the local dimension
of hosting particularly in regard to tensions and conflicts “provoked by” diversity), “the crossing”,
criminality120.
Although voices of migrants are now present in 16% of the television services which regard
migration (7% in the precedent year), they are interviewed mainly to know if they are victims of
racist attacks. The narrative at the base remains the same. Media does not interrogate migrants
to know something more about who they are, where they are from; they remain stuck on the
perspective of the arrival country121.
In television, migration is still one of the principal recurrent themes122.
Migration and Security
Migration is often linked to civil security issues (security frame 123 , securitization 124 ) such as
terrorism or violent crimes, although these connections are statistically non-significant or nonexistent. Even in legislation, the new “Security Decree” treat/configure migration as an almost
exclusive security matter125. Parallelly, the media emphasizes and fuels the perception of fear
(“wave of violence”, terrorism) and it is possible to notice a general incapacity to represent the
complexity of the phenomenon126.
The issue of security has become over the years one of the most important one on the political
agenda127.
Migrants are framed as enemies and diversity is conceived as a stigma 128 with “iconic”
representation and recurring images which make the migrant deviant by definition129. Migrants
are “protagonists” and “active subjects” when they commit crimes or do problematic actions (e.g.
crossing borders). They are “passive subjects” when they are the goal of philanthropic actions or
institutional aid (e.g. they are saved, alphabetized, helped etc.) or are subject to administrative
acts or controls politics (e.g. they are identified, forced out, expelled, arrested etc.)130.
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The security frame is fueled by the generalization of isolated episodes (murder; rape) as if they
were representative of a whole population (see cases of mal-information in 3.1.2).
In conclusion, the communication pattern (especially in politics) about migration remains
unchanged even if the situation has radically changed, for example concerning the numbers of
arrivals131.
Representation of Roma
Roma are mostly represented by media in relation to degradation and the negative episodes of
life in camps, which regard only one Roma out of five (almost 26.000 people are in camps, in a
situation of housing emergency).132
As in the case of migrants, they are victims of a paradox of visibility: they are hyper-visible but
always from the same stigmatized perspective.
The diffuse ignorance on data and on the group in general 133 (amplified through media and
politics) has produced the spreading of fake news and a strong stigmatization of Roma. For
example, many Italian Roma are commonly considered “immigrants”, and, on the other side, many
non-Italian Roma are not recognized as Italian citizens even if they are born in Italy134. Another
common myth is the one that defines Roma as a “singular” homogeneous ethnicity, not
considering the complexity of the several cultural backgrounds of different groups.
3.2 Misinformation, myths, fake news about migration in the media online and offline
Facts have lost their power in representing reality: this is particularly evident observing the
concern caused by migration. Even if the number of arrivals is at an all-time low, the fear of the
phenomenon keeps increasing135.
Even if the websites that produce fake news are way less visited than the principal news
platforms, these sites may produce the occasional story that subsequently goes viral on social
media and becomes widely viewed 136 . Similarly, disinformation is more widespread around
specific events or issues than it is on average and in general.
The problem does not regard only media. Some domestic political actors are important producers
and distributors of disinformation137.
The analysis of the contents of fake news in Italy shows that migration is one of the principal
issues concerned. The proliferation of fake news on the matter has been facilitated by the
incredibly high level of media attention on the phenomenon, particularly after the shooting in
131
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Macerata138 and the measures adopted by the government139. The principal motivations behind
the production of disinformation on the theme of migration are ideological and the contents are
aimed at triggering hate campaigns and spreading sentiments of intolerance 140 . Fake news
regarded mainly the reception of migrants in Italy and in other States. The most evocative words
used in fake news are: “States”, “Italy”, “migrants”, “immigrants”, “request”, “asylum”, “refugees”,
“clandestini”141.
One extremely common myth has been the one assuming that migrants carried diseases in
Europe. The assumption has been disproved by all medical reports142.
Those thoughts are often enforced by misinformation: in March 2017 La Repubblica, one of
biggest newspapers in the country, published an article with the title “NGOs used as taxis by
immigrant traffickers under charge”143. In April 2017 Luigi Di Maio, vice-president of the Chamber
of Deputies and leader of the first party in Italy, the Five Star Movement, declared that the refugee
rescue NGOs are “taxi of the Mediterranean” linked with criminality144. This link has not been
proved145 and the official data demonstrate that the rescue NGOs save people from death146.
Another fake representation of migrants is related to the misinterpretation of their actual
number: the newspaper Il Secolo D’Italia titled in June 2017 “Clandestines invasion: 13.500 just
in a day”; the newspaper Il Giornale titled in May 2016 “Why all the immigrants come in Italy?”147.
The main electoral slogan of Matteo Salvini’s party “Lega”, currently the first party in Italy148, was
in 2018 “Stop Invasion”, referred to migrants 149 . As mentioned above, Italy has only 8% of
migrants and 2,4% refugees150.
Media often link migration to terrorism: on 9 January 2019, the all-news platform TGCOM24,
titled “Terrorism and clandestine immigration: 15 arrests in Sicily”151: the extended news reported
15 men arrested for aiding and abetting illegal immigration, 1 of whom praised ISIS on
Facebook 152 . On 13 November 2015, after the Paris Terror Attacks, the newspaper Libero
Quotidiano titled “Islamic Bastards”153.
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Another fake news was spread by Il Giornale which described Zanzu, a Belgian and German website for sexual education, as an “an explicitly illustrated web page which was exclusively
dedicated to ‘educating’ refugees on how to have sex with European people”154.
Roma communities are often depicted as privileged by their “special condition”: on the 18 March
2016, Matteo Salvini said on national TV: “the bulldozer is the only solution for Roma camps. […]
Two kicks in the backside and if you (Roma) want to stay here, you have to stay like the others”155.
Another representation of Roma communities regards thievery: in March 2015 Daniela Santanché
of Forza Italia (the party of Silvio Berlusconi) said on a radio broadcast: “When a Romani woman
is close to me I think that she will steal something from me. Maybe Roma are not all like that
(robbers) but a lot of them steal, and I have seen few Roma working. In camps I have seen what
they steal from Italians. Romani children are put on the street to steal. Roma have theft in their
blood. Some of them may be respectable persons, but I do not know them”156. In November 2014,
a town councilor said “Why do not we admit that the Roma are more likely to commit some
crimes? The cameras are used to punish these bastards! However, no jail, the crematorium would
be necessary...”157.
3.3 Children, media and migration
27% of 11-16 years old Italian adolescents saw in 2013/2014 one or more kinds of negative user
generated contents (NUGC). The most common NUGC are the websites promoting racism and
discrimination of specific groups on an ethnic or religious base (20%). The exposition to
inappropriate contents increases among adolescent of 15-16 years old. The percentage of
European teenagers that has encountered inappropriate contents generated by other users is
slightly inferior (25%), but the distribution of risks is similar: as in Italy, the most common
websites are the ones which incite hatred and sites that promote anorexia and bulimia.
The exposition to inappropriate contents increased in comparison to 2010 (21%), particularly
regarding racist comments (12%)158.
4 RESPONSES TO THE PHENOMENON AND GOOD PRACTICE
4.1 Remedies and good practices against discrimination
4.1.1 Governmental action
In 2016 and 2017159, Italy implemented several measures to fight discrimination and facilitate
the integration of third-country nationals:
● In February 2016, Law n.12/20 on ‘Measures to promote social integration of foreign children
residing in Italy through admission in sport federations’ entered into force, allowing legal
residents to register for sports clubs regardless of their nationality.
154
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● On 14th April 2016, an ordinance of the Court of Bergamo – Labour Division recognized the
right to the so-called “baby bonus” - a state-funded financial incentive in the form of income
support for parents - to third-country national women, lacking a long-term residence permit.
According to the Court, a decision to the contrary would have amounted to unequal treatment.
Another financial incentive was extended to third-country nationals in 2016 - the “bonus
cultura”, a financial incentive for culture-related activities. Legislative Decree n. 42/2016
extended such right to third country nationals regularly living in Italy and fulfilling the
generally applicable eligibility requirements.
● The Italian Law on the Third Sector (Non-Profit Voluntary Sector) was reformed in 2016. The
reform explicitly grants third-country nationals, aged between 18 and 28 and regularly
residing in Italy, the possibility to access the national civil service.
● On 3rd October 2016, the Italian Ministry of Education issued the 2016-2019 “Plan for the
Training of Teachers” which includes "integration, citizenship skills and global citizenship"
among its nine thematic priorities.
● In September 2017, the Ministry of Interior published a National Plan for the integration of
asylum seekers and refugees, which included guidelines for beneficiaries of international
protection. Several areas of intervention have been established, including inter-religious
dialogue, language training, education, family reunification, information about available
services, combating discrimination and participating as an active citizen.
● Law No. 46/2017 established the possibility to promote any initiative that is useful for the
implementation of the employment of the international protection applicants on a voluntary
basis, in socially useful activities for the benefit of local communities. The INSIDE programme,
which promotes the employment of individuals benefiting from international protection and
accepted in SPRAR, was extended.
● The Ministry of Labour and Social Policies and CONI (Comitato Olimpico Nazionale ItalianoItalian National Olympic Committee) also renewed a programme, which promoted the
integration of second and third-generation immigrants through sports.
● To facilitate integration, a new tutoring programme for students benefiting from international
protection was implemented (2017).
● A grant (Circular No. 61 of 16 March 2017 from the INPS-Istituto Nazionale della Previdenza
Sociale) was established to facilitate the adoption of unaccompanied minors.
● The Italian law n. 47/2017 containing "Provisions regarding the protection measures for
unaccompanied foreign minors", better known as the Zampa Law, was adopted. The "Beyond
Borders" report presented by UNICEF160- defining the best practices for the care and protection
of refugee and migrant minors -, underlines the importance of an equal legislative treatment
for the process of social inclusion of migrant minors. The new law, in this sense, creates a
legislative framework for the protection of unaccompanied foreign minors and defines a
comprehensive national system of protection and reception, to strengthen the protection
instruments already guaranteed by the law and to ensure homogeneity in the application of
the provisions throughout the national territory.
As reported above (cf. paragraph 2.1.1) in 2018, a coalition government between the antiimmigrant League (“La Lega”) and the populist Five Star Movement (“Movimento Cinque Stelle”)
160
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was inaugurated. Social exclusion of migrants and Roma in Italy seem to be legitimated by the
political debate and by some of the government decisions, such as the so-called “Security Decree”
- limiting humanitarian visas and restricting access to SPRAR reception centers. The United
Nations has expressed "grave concern" over changes to Italy's migration laws that would remove
humanitarian protection for migrants and make it harder to access shelters, warning that they
will violate human rights and fuel hate in Italian society.
4.1.2 Civil society interventions and practices challenging discrimination
The "I get you" research161, promoted by the Jesuit refugee service - Europe, which examined 9
European countries over 24 months, highlighted that Italy is, among those analyzed, the country
with the highest number of "community building" activities in Europe, local initiatives that spread
the culture of inclusion by promoting the interculturality through various activities with the
purpose of facilitating the interaction between citizens and forced migrants. One of the elements
that emerged is the connection between most of the community building initiatives in Italy and
the widespread-SPRAR reception system: the synergy between public and third sector actors and
the enhancement of the territorial specificities that characterizes the SPRAR system was
highlighted as a good practice at European level162.
Another interesting research was carried out by the ISMU Foundation, in collaboration with the
association Robert F. Kennedy Human Rights Italy and the Migration and Work Network: they
collected a repertoire of initiatives promoted by companies, public institutions, third sector
organizations and labor organizations, in the field of labor inclusion of migrants for reasons of
protection163.
4.2 Good practices against misinformation on migration and fake news
4.2.1 Government action against fake news and misinformation
There is no evidence of governmental actions against misinformation and fake news specifically
addressed to third country nationals, while the government has implemented, in the last years,
some actions aimed at countering fake news and misinformation:
●

At the end of 2017 the Ministry of Education, University and Research launched - in
partnership with RAI, Federazione degli editori (Fieg) and Confindustria and with the
participation of Google and Facebook - the project “#BastaBufale” aimed at fighting
against fake news in the school environment. The project aims to provide 8.000 secondary
schools of I and II degree, for a total of over 4.2 million students, with the tools to trace
the source of the news and to distinguish the correct information from the incorrect
information, acting as "fake news hunters"164.
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●

At the beginning of 2018, the "Ministry of the Interior" activated a service available to
web users to report fake news, in view of the national elections. The initiative was born
with the aim of "sheltering citizens from the perfect storm of the hoaxes that the elections
can now punctually unleash"165.

4.2.2 Civil society action
Several initiatives took place in Italy to fight against misinformation on third country nationals
and the emerging of implicit and explicit stereotypes misinformation on migration and fake
news.
●

BRICkS project, 2014-2016, funded by Fundamental Rights and Citizenship Programme
(EU). The project aims at countering racism and discrimination in Europe on the web, with
activities aimed at young people aged 14-19 (http://www.bricks-project.eu)

●

MANDOLA project, 2016-2017 funded by the Rights, Equality and Citizenship (REC)
Programme of the European Commission. The project aims to make a bold step towards
improving the understanding of the prevalence and spread of on-line hate speech and
towards empowering ordinary citizens to monitor and report hate speech.
(http://mandolaproject.eu)

●

Carta di Roma: the 2016 Journalists’ Ethical Code of Conduct incorporates the Charter of
Rome, a national code of conduct for journalists who write on migration and refugeerelated themes166.

●

Prism project (Preventing, Redressing and Inhibiting Hate Speech in New Media) is a joint
initiative of Italian civil society and UNAR167, together with four other European countries
(France, Spain, Romania, and UK), funded by the EU Rights, Equality and Citizenship (REC)
Programme. The project is based on an interdisciplinary strategy and combines research,
best practice, and training activities targeted at law enforcement, lawyers, journalists,
bloggers, social networks, young people, teachers, and youth workers168

●

The Young People Combating Hate Speech Online – No Hate Speech Movement
campaign, under the auspices of the Youth and Civil Service Department of the Presidency
of the Council of Ministers and funded by the Council of Europe, is aimed to counter
online expressions of racism and discrimination by producing educational toolkits and
running online campaigns aimed at young people and youth organisations169;

●

The ‘Intolerance Map’ is a project of the Italian NGO VOX–Osservatorio sui diritti in
partnership with three universities in Rome, Milan, and Bari. It consists of drafting a map
to identify the insults and discriminatory messages targeting women, people with

165
La Repubblica, ‘La guerra del Viminale contro le fake news: un bottone rosso per segnalarle’, 18 January 2018,
https://www.repubblica.it/tecnologia/2018/01/18/news/la_guerra_del_viminale_contro_le_fake_news-186759070/ accessed 28
March 2019.
166
Carta di Roma, Codice Deontologico, https://www.cartadiroma.org/cosa-e-la-carta-di-roma/codice-deontologico/ accessed 28
March 2019.
167
In Italy, the National Office Against Racial Discrimination (UNAR) carries out a number of tasks in the area of discrimination
including: providing assistance to the alleged victims of discrimination; intervening in judicial proceedings; receiving complaints
from victims and witnesses of incidents of discrimination and conducting its own independent inquiries; promoting and
coordinating studies, research, training, communications campaigns as well as disseminating information on the protection tools
available http://www.unar.it/
168
Race on the Agenda, Prism – Preventing, Redressing, and inhibiting hate speech in new media,
https://www.rota.org.uk/content/prism accessed 28 March 2019.
169
Presidenza del Consiglio dei Ministri – Dipartimento della Gioventù e del Servizio Civile, Lotta all’Odio e all’Intolleranza sul Web,
http://www.nohatespeech.it/, accessed 28 March 2019.
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disabilities, LGBTQI people, and religious minorities posted through Twitter in Italy. The
mapping exercise is ‘sentiment-based’: it consists of identifying the use of specific terms
and how often they are ‘virally’ shared170.
●

#MediaAgainstHate is a Europe-wide campaign led by the European Federation of
Journalists (EFJ) and a coalition of civil society organizations (Cospe in Italy), with the aim
to counter hate speech and discrimination in the media, both online and offline, by
promoting ethical standards, while maintaining respect for freedom of expression.171

●

factcheckers.it: among the proposed tools, the website proposes a QUIZ developed by
Association Factcheckers and Sky Academy for an event organized for the first
International Factchecking Day 2017. The Quiz was tested with a group of boys between
15 and 18 years. (https://tg24.sky.it/mondo/2017/03/28/quiz-factchecking.html)

4.3 Information sources about migration
●

openmigration.org - Open Migration is a project that uses skills, data and knowledge to
contribute to forming opinions and consciences about migration. The site includes a
section dedicated to fact checking (https://openmigration.org/fact-checking/)

●

www.cartadiroma.org - The "Carta di Roma" Association was founded in December 2011
to implement the deontological protocol for correct information on immigration issues,
signed by the National Council of Journalists (CNOG) and the Italian National Press
Federation ( FNSI) in June 2008. The site includes a section dedicated to fact checking
(https://www.cartadiroma.org/osservatorio/factchecking/ and https://www.unhcr.it/risorse/carta-di-roma/fact-checking )

●

https://www.ispionline.it/it/pubblicazione/fact-checking-migrazioni-2018-20415 -Ispi
has published a fact checking article, which takes stock of the migration situation in 2018.

●

Other general debunking web sites which deal also with migration:
https://www.butac.it/
https://www.bufale.net/
https://bufalopedia.blogspot.com/

170
Vox, Osservatorio Italiano sui Diritti, Vox lancia la “Mappa dell’Intolleranza”, http://www.voxdiritti.it/vox-lancia-la-prima-mappadellintolleranza/ accessed 28 March.
171
European Journalists, Media against Hate. Uphold our ethical standards, https://europeanjournalists.org/mediaagainsthate/about/
accessed 28 March.
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PART II - QUALITATIVE STUDY
1. INTRODUCTION
1.1 Methodology
Qualitative research is part of the “Needs analysis” of Nemo Project: main aim of this activity is
to collect information in order to build a toolkit of methodology that will try to fix some of the
main elements that will emerge by the analysis.
Arci Solidarietà Onlus, in parallel to partners from the other four involved countries, conducted
a qualitative research using a combined approach, consisting of in-depth interviews and mixed
surveys with open questions, as part of an Action Research. At the end of each interview,
researchers showed some articles and images about migrants that we considered examples of
discrimination or racism.
Action Research is a reflective process, aimed at dealing with a specific issue. This implies that
“research” usually is combined with “action”. Together with the community members - schools in
this case - action researchers usually are engaged in solving the issues they have researched.
Through the research both researcher and community gain a lot of knowledge about the issue.
1.2 Context of Research
The interviews were conducted during the month of May 2019 in Rome, Italy.
Italian participants were identified with the intermediation of two schools, associated partners
in NEMO project. The two schools are located in the same area, a working-class district in the
periphery of Rome. Both of them have a multicultural school population, presenting a high
percentage of third-country nationals, second generation immigrants and Roma students.
1.3 The interviewees
20 students (12 in-depth interviews and 8 information sheets), 10 teachers (6 in-depth interviews
and 4 information sheets) and 8 parents (6 in-depth interviews and 2 information sheets) were
involved in the research.
Distribution of the students:
•

10 females, 10 males;

•

2 eleven years old; 7 twelve years old; 4 thirteen years old; 7 fourteen years old

•

attending 3 different levels of middle school: 4 attending the I grade; 8 attending the II
grade; 8 attending the III grade;

•

15 without any migrant background, 5 with a migrant background (3 born in Italy from
foreign parents, 1 born in Italy from foreign mother, 1 born abroad and living in Italy since
2014)

Teachers who were interviewed came all from one of the two schools where we carried out the
research. Distribution:
•

6 females; 4 males.

•

Their subjects are: music, Spanish, Italian, French, sport and special needs teacher.

•

Four of the teachers are between 43 and 49 years old, three of them are more than 55
and less than 60 and two of them are 61 and 65.
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•

Seven of them have taught in the last academic year in all classes, two of them have
taught in first and second grade and only one in the third grade.

Parents who were interviewed came all from the other one of the two schools where we carried
out the research. Distribution:
•

All females;

•

Most of them are between 43 and 46 years old; two of them are between 34 and 38 years
old and just one is over 50;

•

Regarding their qualifications, the majority has a high school diploma, three of them have
the middle school diploma;

•

Regarding their employment situation, they are: housewife, office workers, workers of a
cleaning enterprise, unemployed, hairdresser.

•

They are all parents of at least one student of the middle school. Only one parent has just
one child while the others have two or three children, mostly in middle and elementary
school. One parent has also a child who is 16 years old.

2. STUDENTS’ EXPERIENCE ONLINE
2.1 Students’ access and use of internet
Most of the interviewed students access internet mainly from the smartphone. Only one of the
20 interviewed students declared not to possess a smartphone. Some of them also use the laptop
or the PC, mainly to watch movies, play games or do homework. Some of the students own a
laptop or a PC, while the majority uses a family shared one.
“to play I use the Nintendo and the smartphone, to watch videos I use the smartphone, while
to work or conduct research I use the PC.” (Student 17)
Some of the students reported using also the tablet, especially at school, during lessons
“I use the tablet mainly at school, because I have eBooks.” (Student 8)
They access internet mainly at home, but also outside. All students declare not to use internet at
school or to use it rarely, before or at the end of lessons or when they have to do some school
activity requiring a connection.
“I connect everywhere, at home and around, not at school, because we cannot use phones in
my classroom.” (Student 12)
Students declare to use internet between 30 minutes and 4 hours a day and to use it more during
the weekend. Describing their routine, most of them declare not to use internet in the morning
(or to use it for a short amount of time before school), to spend some time on internet after lunch,
before starting the homework, and to connect again in the late afternoon and after dinner. Some
of them use the internet also for homework: both involved schools have a “school E-diary”, where
children can consult the assigned homework; furthermore, children gather information online for
scholastic purposes.
“Yesterday morning I didn't use the smartphone at all because I went to school, I left school
in the afternoon, I picked up the phone for half an hour, I started doing my homework and
then I finished doing homework at half past four and from half-past four to half-past eight I
used my smartphone.” (Student 9)
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Students use internet for more hours during the weekend, unless they plan some activities with
the family or they attend sports classes.
“In the morning I wake up around 9:00 and at 10:00 I wear headphones on the sofa, as I am
the first to wake up, and I start watching videos on YouTube.” (Student 11)
Students start accessing internet between the age of 7 and 12. Most of them started when they
were 9 or 10 years old, since the smartphone is a common present that children receive for the
First Communion day, or during the first year of Middle school, when they start going out alone.
Some of the respondents started to connect to the internet earlier, before owning a phone.
"I started (using internet) when I had, it seems to me, six years old, with my mother's
smartphone … for example, while she was going shopping in the supermarket I would sit on a
nearby bench and watch various things on Google." (Student 11)
Most of the respondents learned how to use the internet from parents of family members, while
some of them declared to have learned alone or from peers.
Interviewer: how did you learn to use the internet?
Student 4: My parents explained it to me, they told me to be careful about this, to use it like
that, they explained to me how to use it responsibly, without fooling around. I have learned
almost nothing from others.
Interviewer: and what about Instagram? You told me your parents don't know how to use it
so well, how did you learn to use it?
Student 4: from my sister, younger, her friends installed it. Then I asked to my cousin, an adult,
who knows how to use it, and she told me something.
Interviewer: how did you learn to use the internet?
Student 3: I learned by looking my father at the computer, he used it long before me.
Interviewer: and how did you learn to use social media?
Student 3: ehm ... I haven’t seen it from anyone, I learned by myself …
2.2 Students’ activities and skills
The most common activities students do online are chatting on WhatsApp, watching videos on
YouTube and using Instagram.
Other common activities are playing online games, listening to music, watching movies or series,
especially on Netflix, doing researches and looking for information for scholastic (using Wikipedia
or online encyclopedias) and personal purposes. Only one student reported in the diary to watch
porno online.
"I use it (the internet) to listen to songs, to look at Instagram, to see some news. Or to do some
research for school or ... research in general. In short, I use it for everything!" (Student 1)
On Instagram, students declared to have mainly a “passive” usage.
“On Instagram, I rarely post because I don't like to post photos or videos, I almost never do it,
for now I have only a photo.” (Student 4)
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“On Instagram I mainly publish photos, but not my own photos, where my face can be seen.
Only photos of my animals...” (Student 3)
Answers regarding the number of followers on Instagram vary a lot, as students declare to have
between 30 and 700 followers. Most of the respondents declare to know personally the majority
of their followers.
“On Instagram I have few followers, 180, I'm not a very active one. Among these 180 I know
the majority. I follow 400/500 people, of these I know all those who follow me, and the others
are pages that put memes or funny things, or soccer players or teams.” (Student 5)
While the most common social media is Instagram, Facebook is not very used by the target
group, only three respondents out of twenty have a FB account.
“I don't have Facebook because I don't really like what's in it.” (Student 9)
All of them use WhatsApp, while using Telegram is not so common.
Tik-tok and Musically are quite popular, even if they seem more popular among children attending
the first and second years of middle school, compared to the one attending the third year.

All interviewees use YouTube and follow some Youtuber, while most of them don’t know what a
blog is or, if they know, they are not interested in.
Some students said that they used Snapchat in the past, but it is not so popular anymore.
“I only use it to take photos, but I don't use it as a social media.” (Student 12)
Skype is not used, or is used only with parents, to speak with some family member living abroad.
Using Twitter is not very common, as well as using Ask, Reddit and Tumblr: only one or two
people declare to do it.
All students know how to do a screenshot and the majority knows how to bookmark websites
and how to block messages or users; most of them declares to know how to find information on
how to use internet safely.
“I check if there are news of any sites that do not respect privacy and that, so to speak, steal
personal information.” (Student 11)
Most of them know how to film videos with the smartphone and how to produce Stories on
Instagram.
“I know how to make videos with my smartphone, but I don't know how to edit them, only the
tik-toks, because you film them, and they edit themselves.” (Student 12)
Most of them use a pin for their smartphone and a password for the PC/laptop.
Many of the interviewed students declare that their parents often ask them support, concerning
the use of Internet (especially social media) or electronic devices.
“A bit of everything. My parents are a bit ‘old-fashioned’ with these things ... they always come
to me: ‘how should I do, what is written here ...’ " (Student 1)
“I think my parents don't know how to do stories on Instagram or post photos ... my mother
has Instagram, recently. She has FB and can post photos, comment them... my father has only
Twitter.” (Student 4)
“My parents don't know how to use Instagram. I mean, they can't use it the way I know how
to use it. I spend much more time there, both of them use more FB, I don't like it.” (Student 12)
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Tab 1 Students' Activities and Skills
Activities

1

Bookmark websites
Block messages/contacts
Find information on how to use
the internet safely
Produce videos

2

3

x

4

5

x

x

x

x

x

x

x

x

x

x

x

x

x

x

x

x

x

Post on Facebook

6

7

x

x

x

8

9

10

11

x

x

X

x

x

x

X

x

x

x

x

x

x

x

x

x

x

x

x

x

x

x

x

x

x

X

x

x

x

x

x

x

x

x

Whatsapp/Telelgram

x

x

x

x

x

x

x

x

x

X

Snapchat

x

x

x

x

x

x

x

X

Musical.ly/Tik Tok

x

x

Youtube

x

x

Skype

x

x
x

x

x

x

x

14

15

x

16

17

18

x

x

x

x

x

x

x

x

x

x

x

x

x

x

x

x

x

x

x

X

x

x

x

x

x

x

x

x

x

x

x

x

x

x

19

20

x

x

x

x

13

x

Instagram Stories

x

12

x

x
x

x

x

x

x

x

x

x

x

x

x

x
x
x

x

x

x

2.3 Mediation by adults
The use of Internet and electronic devices is strictly regulated at school, especially during
lessons. In one of the involved schools, teachers seize mobiles at the beginning of the courses,
returning them back at the end of the day.
“you can't use the phone at school, so as soon as we arrive in class we turn off the phone and
put it in a box and then (teachers) put it in a closed room.” (Student 1)
In the other one is compulsory to switch off the mobiles during all day.
“The cell phone can be taken to school but turned off, it cannot be used in classroom; they
don't seize him though.” (Student 10)
Exceptions are due to school activities that require the use of smartphones or other electronic
devices.
“At school, I obviously can't use the telephone, I can't turn it on unless the professors gives
me the okay and if they give us the okay we need to use it only in certain ways, referring to
that project.” (Student 9)
“They don't let us use the phone. Sometimes we go to the computer room to watch videos
because we don't have computers in classroom... sometimes we take laptops to do geometry
things on the computer... “(Student 7)
“We have computers in the computer room. This year, since we are making a multimedia
presentation, I was allowed to bring it (the laptop) on Saturday. We do not go to school on
Saturday, but there was an open day, so, since I have PowerPoint 2016, they asked me to bring
it and I gladly accepted.” (Student 8)
Rules are not so strict and so fixed at home: many of the involved students declare that parents
don’t give special rules or don’t fix a maximum amount of time during which kids can connect to
the internet. Limitations are related to homework, after-school activity or bedtime.
“Sometimes I can stay as much as I want, and sometimes they give me rules ... I don't know:
‘you can stay 5 minutes on the phone and then you have to do your homework. You'll have it
back when you finish it, in the meantime I'll take it off from you’.” (Student 4)
“I can stay as much as I want, within the limits of my commitments: football, homework and
the rest. In general, I can't stay more than two hours, two hours and a half.” (Student 5)
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“I have limitations especially for video games because my mother believes that it distracts
from the study but in my opinion, it is not true at all… otherwise, I can stay as much as I
want...” (Student 8)
“My father wants me to spend not too much time of course, I give myself limits, no more than
two hours because then my head starts to hurt. My parents give me rules: when I have to do
my homework, they take it away from me, and then they give it back to me when I finish my
homework.” (Student 9)
When asked for rules regarding the use of the internet at home, only one interviewee talked
about limitation in the access to some website or mentioned online activities that they are not
allowed to do.
2.4 Subjective harm
The majority of involved students describe their online activity as a positive experience: thanks
to internet they can chat with friends, also the ones living far away, they can know new people,
or they can simply “spend time”.
“I like being online because it's also a way to talk to more people, even from a distance, for
example. I have many friends and relatives who live far away so I talk to them.” (Student 1)
“I like spending time online because I can see my friends and even communicate with some of
them who are distant, or I can see the news, the videos that can make me laugh or see memes
on Instagram, so I can laugh, although trying to find memes that are always appropriate and
never discriminating.” (Student 11)
“On Instagram you can keep updated, and you can find stories, maybe videos and interesting
posts.” (Student 12)
Some of them reported that they do not always like to be “online” and available on their social
media account.
"Only sometimes I like being online... When I text I like to be seen online. When I don't like it,
I don't show up online, I turn internet off." (Student 4)
When asked about bothering experiences – “bothering” as “made them feel uncomfortable, upset,
or feel that they shouldn’t have seen it” – the majority denied, at first, to have had negative
experiences online. After a deeper investigation, students reported several things that bothered
them, such as video of animal abuse, insults, inappropriate contents for their age.
“I saw some videos where they mistreated animals and I thought it was bad to post certain
things, that's not right.” (Student 1)
“Perhaps the insults bothered me. I give an example: Atletico won the match against Madrid
2 to 0. The Atletico coach made a post with his daughter, and under the post, there were insults
of all kinds: ‘I hope that your daughter dies’.” (Student 5)
Interviewer: “Why do you say you don't like Facebook?”
Student 9: “I think there are some things that could bother me. My grandmother once showed
me a post they had posted on Facebook and I didn't like it because it was so ugly ...”
Interviewer: “What kind of post?”

35

NEMO - Using the New media in Education to overcome Migrant discrimination Online
Grant Agreement n. 821553 — NEMO — AMIF-2017-AG-INTE

Student 9: “It was a post where a child was found and there was a photo of the child, so I
thought it was for adults, I didn't have the age to see it”
Interviewer: “It was a photo of a child ...?”
Student 9: “A heavy, heavy photo...”
"I was once seeing a video, and in the middle, I read the comments, to see how other people
reacted. I read that some people started to insult, even with racial insults, and so I immediately
left the video because if under the video this was happening, I didn't want to keep seeing it "
(Student 11)
One student talked about the risk to be contacted by older people.
“I like being online because, first of all, you can be in contact with your friends, you can talk,
you can do stuffs, and then you can also have new friends, you can meet a person. The
important thing is that he or she has your age, not much older, because if, for example, a
person of eighteen or even twenty years old contacts me, that's it, that's enough, I don't keep
talking to him or her.” (Student 9)
Another student was very unsettled for being the victim of a hacker.
“One evening I was on WhatsApp, then I entered on Instagram and it appeared: ‘they logged
in from your account’. And my friends, who saw it, told me ‘on Instagram your name is changed,
your name is ‘hack my account’ now, or something like that’... I could not retrieve it, now they
have taken everything, it is empty.” (Student 12)
When asked about things on the internet that bother young people in general, many interviewees
talked about the risk to be victim of cyberbullying.
“There was my neighbour, his classmates made fun of him and made videos against him. I
didn't want to see them, but the mother asked me to move them from a memory stick to
another to use it to make a complaint.” (Student 5)
“The comments on the photos (can bother), which cannot be taken away ... or the videos that
they spread, a photo of yours that they spread ... because online they can remain even for life,
they cannot be canceled.” (Student 12)
Others talked about the risk to be threated or insulted, especially on ThisCrush.
"On Instagram there is ThisCrush, I don't know if you know it. It is a site where you can write
things anonymously. You can put your name or leave anonymous comments. Maybe someone
will tell you bad things. Occasionally they write you bad things. It happened to me too, but I
think it happens to everyone, because it is anonymous and therefore they are not afraid,
because they cannot be discovered. They wrote to me ‘you're ugly’, something like that. But
it's anonymous and I don't care." (Student 12)
“Someone can be hurt by insults, when they call you... I don't know, ‘dumb, silly, stupid’... or
when they use worse words...” (Student 4)
“One of my friends had some ugly comments to some of his videos, from people he didn't know,
YouTube users.” (Student 10)
Many other talked about “heavy” videos regarding animals or people.
"On Instagram there are profiles that publish very heavy videos. A profile that I follow puts videos
where they (people) hurt, they fall. It doesn't bother me, but to some people I think that it could be
annoying. They show it in an ironic way but maybe it could be annoying.” (Students 9)
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More than one student nominated the risk to be the victim of hacker’s attacks.
“it could be very disturbing to meet a hacker in an online game that uses tricks or things like
that.” (Student 8)
“They can hack your account; there are people who do it for their own work.” (Student 12)
Others reported the risk to be contacted by pedophiles or stalkers.
“stalkers or pedophiles can see your profiles and your things, and you can feel very disturbed,
let's say strangers ... […] for example, I have noticed many times that you can hear on the
newscast ‘he died because, for example, he posted photos and that person discovered where
he lived and therefore died’.” (Student 8)
Another recurrent topic is the presence of porno advertising on the internet.
“[…] videos that appear... I'm showing a video to my mom and ads for ‘dirty things’ appear to
me ... these things bother parents and can embarrass their children too.” (Student 2)
One student mentioned black humor.
“The black humor is a kind of humor that is not very tolerated, because they make jokes about
even tragic events, not only belonging to the non-contemporary history, but also to contemporary
history, even on September 11th, on the Holocaust ... I can't stand it. " (Student 11)

Students also talked about racial discrimination or discrimination in general.
“who is insulted (can feel bad) because of an image he posted, he can be insulted not only
with racist comments but also who is gay, who is insulted for being so.” (Student 11)
When asked about their reaction to strange things or things worrying them online, many students
declared that they simply close the page, stop seeing the video or stop following some people or
page.
“if a person I follow does it, obviously I don't follow him anymore, I block him or mark him
and instead if he starts to write me I just don't answer, I look at the message, but I don't
answer, I let it be.” (Student 9)
Only few students said that they ask for parental support when they see something bothering.
On the contrary, when asked in particular about offenses and insults addressed to them or to
their friends, many of them declared to ask for the help of adults (teachers or parents).
“I referred it to my mom. I made her read the messages and then she came to talk here at
school.” (Student 2)
A minority of interviewees prefer to deal with the problem themselves or to help friends if
necessary.
“I answer (to the insults), obviously trying not to be too vulgar, but I defend myself. I often get
upset, it depends on the words ... but I try to defend my friends above all, because if I know I
can defend them... yes!” (Student 1)
2.5 Students and stereotypes, prejudice and discrimination on third country nationals
When asked about “stereotypes”, around half of the students could not explain what they are or
they had just a vague idea about them. The most common examples provided by the students
attending one of the two schools involved in the research, regarded attitudes and activities of
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males and females, probably because they participated in a project addressing the topic of gender
stereotypes.
“For example, I don't know ... ‘females only like pink’, a rather banal example . In my opinion,
it is not true, they are not true statements ... I think it is not true because everyone has their
own tastes and can choose the color he prefers.” (Student 1)
“(an example of stereotype is) the division between male and female, but not necessarily a
male cannot do what the female can do, or the female cannot do what the male does. We
talked about it a couple of months ago for a project.” (Student 4)
Few students reported different examples, connected mainly to geographical origins.
Interviewer: “do you know what a stereotype is?”
Student 5: “categories of people that are judged as if everyone (in the category) are like this”
Interviewer: “can you give me an example?”
Student 5: “that all Genoese are stingy!”
“There are, for example, stereotypes in a cartoon, not intended primarily for children, called
‘Family Guy’. There are stereotypes against Irish and Italian children and a bit against
everyone, even Chinese. They are offended, for example they say Italians are good-for-nothing,
they only know how to cook, Irish are drunkards and Chinese always work and are all the
same.” (Student 11)
Regarding the explanation of the concept of “prejudice”, almost half of the students replied that
they did not know what it is. Most of the others mentioned the concept of “premature judgment”.
“(A prejudice is) when one-person judges another before knowing it, I see for example a person
walking down the street and I think, let's say, that she is unpleasant, and instead I don't know
her yet.” (Student 1)
“(A prejudice is) a judgment too hasty, for example when you have not yet met a person and
give an initial judgment that may also be wrong.” (Student 6)
“(A prejudice is) when one judges too early, the word itself has to do with these two terms:
‘pre’ and ‘judgment’.” (Student 8)
“A prejudice is to describe a person practically considering only what it looks like.” (Student
11)
When asked about examples of prejudices or stereotypes used by friends or acquaintances in
relation to migrants/third country nationals - after an explanation given to the students who
didn’t know what the terms “prejudices” and “stereotypes” referred to – some students were a
little reticent, though some of them reported examples.
“for example, that they only come to steal the job.” (Student 6)
“for example, there is my grandmother who is against these things and she always repeats
the same things: "Those must not be there, they must go to their country" and this bothers me,
because if they have Italian origins, why should they go away? If they have Italian origins, they
remain here.” (Student 9)
“Many people, as a person I knew some time ago, say that migrants invade Italy and that they
steal.” (Student 8)
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While our interviewees were reticent about examples used by people they know, the need to take
distance from discrimination decreased when asked to provide examples of prejudices or
stereotypes used in general by people. The examples given by our interviewees reflect dominant
public discourse associating foreigners and race to laziness, disease, a bad smell:
“People say that that they stink, that you must not stay close to them, that they have diseases.”
(Student 5)
“A prejudice is that they are all bad, they don't work, and they come to disturb.” (Student 6)
Interestingly, such distorted representation of migrants are challenged by the students personal
experience:
Student 4: “they say that some dark-skinned kids can't stay with light-skinned kids because
they aren't reliable, they're thieves. They tell lies.”
Interviewer: “this thing also happens at school?”
Student 4: “no, because we have a black mate in the classroom, and we all get along!”
The difference between prejudices, stereotypes and discrimination is not always very clear to
students. In many cases they report cases of discrimination, online or offline, although they were
asked about stereotypes or prejudices.
Interviewer: “Can you give me examples of widespread stereotypes used by your friends in
relation to migrants and third-country citizens?”
Student 2: “yes, for example the blacks must stand alone at the school desk and instead the
whites can stay all together.”
During interviews we proposed to students articles and images about migrants that we
considered examples of discrimination or racism, provoking different reactions.
Article 1

9th January 2019 - www.ilfattoquotidiano.it (8th position among Italian information websites)

Translation of the title: Terrorism and illegal immigration, 15 arrests in Sicily. The repentant: "I
speak to avoid a kamikaze army in Italy"
The first article "troubled" many students: some of them didn’t know what "kamikaze" meant,
others didn’t understand the meaning of the sentence, while others commented on the news,
instead of focusing on the words used by the journalist.
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“I believe that terrorism is the worst thing... I think the arrest is right in this case... but if there
is a person who first does the thing and then repents, that’s not fair, you must take the
responsibility. You have to think before doing something.” (Student 12)
Others perceived the implicit association between migration and terrorism and the negative
connotation of the term “clandestine” connected to migration172.
“Probably they just wanted to save themselves, and they write ‘illegal immigration’ ... Maybe
they didn't want to give problems but just get help.” (Student 6)
Student 11: “it seems to me that it is made to show that all immigrants are illegal immigrants
and that finally they will not bring anything good to the economy nor to the society more
generally.”
Interviewer: “In particular, what do you think this title can convey?”
Student 11: “since it is eye-catching, they would see the word “kamikaze” and they would
understand that when immigrants come, they became kamikazes and they do nothing good.”
“Who said they are terrorists? They may not be, and they cannot call them terrorists without
even knowing them! it is both racist and discriminatory, an unjust thing to do, because they
don't know them, they don't know if they are terrorists or not... then people get the idea that
black people can't come here because they're terrorists... and they are afraid.”(Student 4)
A student showed a critical attitude in relation to the association of migrants and terrorists but
expressed some of the most widespread fears about migrants: they steal what is ours. Such
ambivalent a reaction may suggests that such news may confuse students/readers, who find it
hard to take a clear stance in relation to such complex issue as international migration.
“I do not think that those who come to Italy are necessarily kamikazes, because I think some
people come to Italy also to escape from the war, to look for a job, but it is also right that
Italians have their own place. Because these people can't come and take someone else’s
houses...” (Student 9)
The fact the migrants steal houses is obviously a fake news also fed by political propaganda, and
the confusion of Roma, migrants, asylum seekers conflated all in one dehumanized category.
Article 2

29th January 2019 - www.leggo.it (11th position among Italian information websites)
172
The term clandestino is largely ised by politics and media, and it is present in the Italian legislation, amplifying the stigma. See
literature review, par. 3.1 - Media representation of migrants asylum seekers and refugees, ethnic minorities – framing and narratives
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Translation of the title: The bus driver takes a selfie with the immigrants: "they all paid for the
ticket". The photo becomes viral
When we asked to comment it, most of the students identified the title as discriminatory toward
migrants.
Student 6: “they could not even put it (this news). ‘they all paid the ticket’, I don't understand,
it seems to me such a normal thing.”
Interviewer: “so what could this news cause?”
Student 6: “it depends on the person who reads it, if he is a black person he gets hurt.”
Interviewer: “Why?”
Student 6: “It is written, in a nutshell, that black people do not have the money and that it is
strange that they paid for the ticket”
Interviewee number 4 commented that the article is discriminatory, but for a different reason.
“not all immigrant people can afford to buy a ticket, as sometimes they don’t have enough
money to buy food.” (Student 4)
Only one interviewed thought that the message was positive.
“In this title, from what I understand, there is this man who is on a bus, that supports
immigrants in this way. Since many people think that immigrants steal, they don't pay, he,
instead, wrote precisely "they all pay the ticket". The photo immediately becomes viral on the
internet. And so, let's say this person did a good thing for them, saying that they must enter
our country and this, in my opinion, is more of a good than a bad thing.” (Student 8)
Article 3

3rd December 2016 - www.leggo.it (11th position among Italian information websites)
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Translation of the title: Migrants, here is the guide of good manners: respect and no violence in
5 languages
The article provoked reaction of surprise and indignation among students: the majority said that
this “guide of good manners” should be not only for migrants, but also for Italian people, as “some
migrants already have good manners”, and “also among Italian people there is some thief or bad
people”.
“It seems that migrants are uncivilized and it's wrong what they do, make it seem that we are much
more educated. But often there are people most uncivilized than these migrants.” (Student 11)
“It's a stereotype: that all black people are bad, that they can do these things to you...” (Student 6)

“I think that the Italian law is the same for everyone. Migrants who come to Italy can simply
respect the Italian law, without other added rules.” (Student 12)
One of the interviewees misunderstood the aim of the guide, thinking it was a guide addressed
to Italians, to teach them how to treat migrants.
Student 5: “it is a positive thing, which should be performed all over the world.”
Interviewer: “why?”
Student 5: “because they come from places where there was war and we must treat them well.”
Interviewer: “actually we are talking about a guide for immigrants, to teach them good manners...”

Student 5: “aaaah. Oh, that is good, anyway. However, it must be both for them and for us.
There must be mutual respect and mutual non-violence.”
Only a couple of them thought that the article was good as “it says no to violence” and “can help
migrants to adapt to the new country”.
Article 4

24th June 2012 - Gazzetta dello Sport (5th position among Italian information websites – 3rd position for sale in
newspaper shops)

Translation of the title: the Comic Strip by Valerio Marini
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Observing the picture, it took some time to students to understand the association between the
giant gorilla Kink Kong and the Italian football player Balotelli. The majority had negative
reaction, describing the illustration as “gross”, “heavy”, “stupid”, “discriminative”, “offensive”, “not
funny at all”.
“Obviously this is also very discriminatory. It shows a person, precisely Balotelli, who, being
dark-skinned, is mistreated by the people like, if I can make a reference, Gulliver by the
Lilliputians. I remember seeing something like this, I remember that at school they showed us
a video for a project, where people threw a banana to a black football player and he ate it
anyway... posting photos on Instagram with the hashtag #siamotuttiscimmie (we are all
monkeys173), precisely to fight racism.” (Student 8)
For some of the students , the visual and its association of migrants with an animal is even worse
since Balotelli is “famous” person.
“it's a heavy thing though! You cannot represent a black person, FAMOUS, in a certain way!
He must receive respect from people; that’s a pointless thing.” (Student 4)
Some of the students assumed that maybe there is a motivation, a connection with a specific
event, behind this illustration.
Article 5

12th June 2015 - Il Messaggero (4thposition among Italian information websites - 6th position for sale in
newspaper shops) Translation of the title: Migrant invasion, chaos in Roma and Milan stations

Commenting on article 5, many students focused on the words “invasion” and “chaos”, perceived
as negative. In particular some of them said that migrants are “human being like us” and not
“conquerors”.
“It almost seems that the migrants are invaders who will destroy us, almost invaders during
a war.” (Student 11)
Students affirmed that this kind of title can incite “anger” and “bad feeling” toward immigrants,
and on the other side can make migrant people feel “despised”.
Interviewer: “what does this news arouse in the people who read it?”
Student 4: “I think it arouses anger, because they say: ‘Italy is all full of immigrants, there is
no place to live, there is no work, there is no money’, so they think ‘we must not let them come
in more’. Many people begin to have this idea ‘they invaded us and now everything is theirs’...
so I think it is not a right thing to write in a newspaper.”

173
The student is referring to the social media campaign against racism in football sparked by the Barcelona defender Dani Alves,
for his decision to eat a banana thrown at him by an opposition fan.
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On the other hand, many students replied that, even if it is not correct to call it an “invasion”,
“there are too many immigrants in Italy”, “they don’t have to come all in Italy” and that “they are
guests in Italy”.
“This (article) is right because immigrants can arrive, but they don't have to command... yes,
you can arrive, you can have a place here but you don't have to take the place of the Italians,
because in any case you arrived as a guest, you can't do everything as you want.” (Student 9)
2.6 Discrimination online and offline
During the interviews, some of the students reported personal experiences of discrimination,
stereotypes and prejudice.
“Since my hair is a bit fluffy, they say I don't wash my hair.” (Student 2)
“Once in class they told me that I talk a lot and they keep saying it so this is a stereotype: ‘I
talk a lot’.” (Student 9)
“Everyone judges me too quickly. For example - it is a prejudice rather than a stereotype - they
think I'm just ... that I am not good at a video game that pretty much the whole school plays,
when they have never tried to play with me, so...” (Student 8)
“Well I think we are all victims of prejudice, because maybe people are a bit envious. Maybe,
even if they don’t know you, they often say ‘he/she is this way or in that way’.”(Student 12)
When asked about episodes of discrimination or exclusion in class, involving other people, more
than one student reported that something happened, in a “playful” way, but they had not talked
to anyone about it, because "it was a joke".
“Sometimes we call one of our friends, who is a bit darker, a ‘nigger’... but it's always a joke."
(Student 1)
“They say they do it as a joke, but they always slap him in the head, tease him about his color
and all these things.” (Student 2)
Student 12: In our class, they make fun of a boy. But he is Italian, only his parents are
foreigners, but he is not black skinned.
Interviewer: and do you think this annoys him?
Student 12: he laughs about it, but I wouldn't like it very much…
Interviewer: and why do you think they do it?
Student 12: I don't know, they have fun like that. Sometimes I laugh, but I do not call him just
with the name of the country where it comes from. I wouldn't like it if they would call me
“Italian", I have a name.
One interviewee told us about a case that he defined “serious”.
Student 9: “there is a friend of mine from Bangladesh who lives near my house ... once I saw
that he was near here, we were out of school, and they were insulting him, something like that
... They were older than me, so I didn't want to stand in the way.”
Interviewer: “Exactly what happened?”
Student 9: “he accidentally bumped one of them, they were big guys and then they were
picking on him, they started saying bad words, ‘nigger’, these things, it was a bit heavy.”
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Interviewer: “Did you talk to someone after this happened?”
Student 9: “Yes, I talked to him about it, I said to him: ‘Talk to your mother, do something
about these guys’. Because it's serious.”
Other interviewees reported that the situation in class is positive and, even if there are students
with a migrant background, everyone gets along well. A student commented about the case of
Roma students, who are sometime excluded because “they don’t have the same clothes as us,
they don’t speak the same language and sometimes they insult us”.
When asked about episodes of discrimination outside school, some of the students mentioned
personal experiences, regarding Roma people.
“some people mistreat Roma, they beat their vans and they pull things on them” (Student 4).
Showing that the discrimination and racism towards third country nationals is quite widespread
in Italy, or at least in Rome, some of the students could recall an episode of discrimination and
violence that they had witnessed. Two students described, for instance, an episode on the football
field and in the street:
“We were playing a football match outside Rome, and there was a black guy in the other team.
The first half was about to finish, it was the last minute, and the referee gave us a penalty.
The first half ended in a brawl. And one of my companions called this guy ‘ugly nigger’.”
(Student 5)
Student 11: “once I saw on the street that a person… there are sometimes, at the intersections,
these ‘window washers’ that do it to try to get some money, or they sell objects, for example
handkerchiefs, trying to scrape together some money. I saw a man getting out of the car and
pushing him away and they were about to fight. But then he finally calmed down and the one who
was washing the windows ran away because he was afraid. It was a normal reaction, considering
that the other man had a car and could have run over him and so it was a rational fear.”

Interviewer: “And how did you feel in this situation?”
Student 11: “I felt like all this thing was wrong because the driver might even have seen this
man as a beggar who had to stop begging, but maybe he did it because he was looking for
work but couldn't find it and so he was trying to raise some money and maybe even for his
family because maybe he didn't have the money to buy food for the whole family or even the
clothes.”
Interviewer: “Who were you with when this happened?”
Student 11: “With my mother.”
Interviewer: “Did you talk whit her about it later?
Student 11: No. I started looking out the window and wondering why these acts happen.”
Students also reported several examples of online discrimination or insults towards third country
nationals, in particular from Africa, and Roma people: racist and homophobes insults,
discriminatory posts and memes, and even the use of black humour that “relies on stereotypes”.
“For example in the world of football, if a black player who has made a goal exults, they take
a photo of him while he exults and put a banana, as they say he is a monkey ... These things
bother me, because if someone has marked he must be happy . And as all Italians rejoice, so
can he .” (Student 12)..
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2.7 Sources of information and fake news
Most of the interviewees read the news on their smartphone, while using Google. They scroll
down the titles showed on the homepage, and, possibly, open the most interesting ones.
“(I read news) on Google, where the information appears below. So, reading and reading, I find
the news.” (Student 4)
Other sources of information they name, less frequently, are “ScuolaZoo” and “Skuola.net” (Italian
websites focus on school related topic, giving also news), Instagram, Reddit, the newspaper
websites (Such as “Leggo” and “TGcom”), Wikipedia, and “internet in general”.
Some of them also use Youtube to gain information – a student in particular named us “be
Curious”, a channel “giving information on the world” – as well as some application (such as
“Oneofotball, specialized on football news).
A few of them gain information also from television, newspaper or radio.
They read mainly news connected to their specific interests - music, sport, tv series or tv
programs, videogames, shopping, animals -, but also news about the city or the world (they
appointed as examples the Notre Dame fire, trash collection problem in Rome, the earthquakes,
and security related facts).
They declared they read between zero and 7 pieces of news a week.
When asked about the reliability of sources of information some declare that they could not find
differences between different social networks or websites.
“I don’t think some of them are more reliable than others... of course all of them give you an
information, but then, you cannot know if it is true or false.” (Student 4)
Sources that are considered more reliable are Newspaper websites, TV, Wikipedia and in general,
popular websites or profiles or the ones with “more followers”.
To understand if a piece of news is true or not, they search again or wait to read/see the news on
other sources (other websites or TV), they look for the news in more reliable websites or they ask
to parents. Some of them declare that they are not able or “do not have competences” to know if
some news is true or false and that they don’t do anything special even if they are not sure if a
news could be false.
"If I find a fake news I can't go anywhere, it's not me who manages the page, you don't even
know who's behind the page, so you can't even write anything." (Student 2)
News too “extraordinary” are considered more likely to be false.
“If for example I find: ‘the Colosseum has collapsed’ I don't believe it. I believe it if I see it on
the television news.” (Student 12)
The great majority of interviewees declare not to be used to share news on social media. One of
them “sometimes” share some screenshot on WhatsApp. Only two students shared news during
the previous week, one regarding “a bus that hit a person in my neighbourhood” and the other
“about two singers a friend of mine was interested in”.
All interviewed students were able to explain what a “fake news” is.
“(a fake news is) a false news.. I've heard of it. People invent such things! As I have said, I search
again, and if I found again the same news, then it is true, otherwise it is false.”(Student 4)
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“We can explain to adults what they are simply telling them that a fake news is a “bufala” 174,
using this term. Otherwise we can simply say that it is a false news to which, however, many
people believe.” (Student 8)
Among the more common examples they reported, there are fake deaths, fake news about
celebrities or Youtubers, fake news connected to football.
One student shared with the researcher an example of fake news connected to migration.
“Once, I saw a fake news that said that an immigrant had attacked two 20 years old girls. But
they (the journalists) didn't have any news, they didn't have any facts, so in my opinion if you
don't have certain proofs it's useless that you publish a news...” (Student 9)
According to students, fake news are mostly related and the result of a “ desire of visibility” of
website users.
3. THE GAZE OF TEACHERS AND PARENTS ON STUDENTS
3.1 Teachers’ perceptions and views on students’ experiences on line
Teachers talk about the activities that their students do online mainly referring to games, social
Network such as Instagram, WhatsApp and Snapchat.
“I think they use the principal platforms, those ones (students) from the first grade… I find
them almost asleep and I joke about it: ‘you played on Fortnite!’; I know it is a very popular
game that keeps them awake also during night; or Instagram (…)” (Teacher 6)
The impression is that they use the computer way less than their Smartphones and they use
internet mostly for leisure activities rather than study or research.
“They all have the Instagram profile, this is sure. They spend all day looking what those
famous people do or don’t do, those characters… or they play online on the PlayStation. This
is what the kids do these days.” (Teacher 2)
In some cases, the perception about their use is totally negative particularly when considering
the contents of their social network’s profiles.
“My students do the ugliest things because if you visit some of their Facebook profile which is
not encrypted, you can realize that they have a parallel life that the teacher usually cannot
imagine.” (Teacher 3)
Teachers do not seem to know much about the digital experience of their students. For instance,
they encounter some difficulties understanding what kind of apps they use and how they work.
Moreover, they are worried about the possibility of being filmed by the kids who could share the
videos online.
“(students do) everything, for example there are things of which I don’t know the name of and
I don’t’ know what they are… Snapchat, a thing that you put pictures on it and after a while
they fade away, I know some professors which were filmed during their lessons by (students)
who had an hidden smartphone, particularly in past years...” (Teacher 4)
Teachers perceive that their students are way more capable of doing some things online, such as
sharing, using new social networks or creating websites. But they also think that they cannot use
some other programs, such as the Office package.
174

Italian word for fake news, canard.
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Regarding students’ online abilities Teacher 1 suggested that, although everyone thinks that
students are particularly able to use internet and the computer, this could be not true.
“The technical ability… usually they have it even though I think that it is lower than commonly
you could believe” (Teacher 1)
In some cases, teachers think that kids do not tell the truth about their abilities:
“I think that this is the schizophrenia, because if I request to do something online with Internet
they tell me that they don’t have it, if I ask: ‘Do you have access to the school electronic diary?’,
they say ‘no’; then I discover that they do activities online. So, I don’t know, maybe it is a way
to protect themselves, to defend themselves…” (Teacher 3)
Teachers suggest that Internet for students can be a way to discover their identity and to create
connections. Teacher 4 talked about this process as a dangerous one, because it could lead
students to base their identity on values channeled by social networks and considered in negative
terms by teachers:
“They use internet fundamentally to try to stay together, to find connections, an identity, an
identity which can be wrong. Because with Instagram they see the stories of famous people
and they would like to reach easy money with the beauty, showing off, finding popular
friendships.” (Teacher 4)
Regarding politics, kids are considered by Teacher 3 to be “more adults” than normally imagined
but also “manipulated”. They seem to develop some political conscience online, but also because
they are influenced by adults.
“They also have political tendencies that we usually ignore, this provokes me some crisis
because I believe that maybe they don’t have… that they are more tolerant with me and my
ideas just because they cannot easily contradict me, but actually, they live a reality that is very
different from the one we could imagine. They are way more adults than one could imagine,
and they are actually – I believe – very manipulated.” (Teacher 3)
Teachers in general do not have a positive perception of their students’ use of Internet. Some of
them are more neutral in their statements, but they mostly see students as unexperienced and
easily impressionable.
3.2 Teachers and mediation
All teachers declare unanimously that it is necessary or useful to provide some kind of mediation
when students use internet. The interviewed teachers work all in the same school. In this school
students cannot use smartphones, they have to turn them off and leave them at the entrance.
They can take their smartphones back when lessons are over.
They can use school computers under the control of teachers, who leave them anyway some
autonomy. The electronic boards are used mainly by teachers and often without the use of any
internet connection.
Regarding mediation, teachers propose different kind of approaches.
“The best approach is the carrot and stick one, while giving them some trust. Rigidity and
flexible rigidity are well welcomed by people that have never heard from their family neither
‘no’ nor ‘yes’, but just nothing. Families don’t realize that they exist, so when they come here,
if they find indifference they notice it, they notice everything. Online, they can send porno or
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their pictures, surely not everyone but the more they grow and the worst they are, because
they are alone” (Teacher 4)
In this last case the absence of any mediation is seen as extremely problematic and dangerous.
Teachers also remark that a mediation is useful because although it can be common to believe
that students are experts of internet and technology, this ability could bring them unexpected
damages.
“Yes surely. Surely, also because you can think they are some wizards, in reality they don’t do
a valid use, they don’t use it to facilitate their work but to damage themselves; this is for sure,
paradoxically…” (Teacher 3)
The mediation is also understood as a way to fight the “addiction”, in order to put temporal limits
to the use of internet and as a way to make students aware of the dangers.
“To let them know that they need to have some limits, temporal limits in the use of internet and
also about the danger and unreliability of some news etc… the danger of fake news…” (Teacher 5)

Teachers perceive themselves also as “substitutes” of parents when the latter do not mediate
their online activity and they feel they should do something about it.
In conclusion, the mediation is believed to be necessary because although most teachers perceive
the advantages of Internet, they also see the possibility of encountering dangers online and think
that kids have to be prepared to face them.
“we explain the dangers… (…) I try to make them understand that internet is however a
revolution because it is open to everyone… there is the possibility for everyone to use it… so
it is a very democratic instrument, but being democratic it also dangerous because you need
a conscience, a critical mind and you need to pay attention to fake news.” (Teacher 6)
3.3 Teachers’ view on what’s harmful for students
When talking about the dangers that kids can encounter online, teachers often pointed to the
possibility to meet strangers and paedophiles. The risk to meet malicious people who could hide
their identity using fake accounts is strongly perceived. Cyberbullying is also named among the
most important risks that concern kids online.
“(…) a kid in an age which is so difficult can be easily enticed. Particularly if the guy is not
satisfied and he is going through a strange time. There are risks, news says it clearly. Not to
mention cyberbullying, sometimes it happened. They were small things that were immediately
solved, but some years ago in other schools it happened that some students posted their peers
online… they were not serious things, they were not hitting him or something like that, but I
mean, I don’t want to end up online.” (Teacher 1)
“they (students) are contacted by false friends that promise them phone cards, everything
that you hear from the state police is true, it happens for real, or requests of meetings,
particularly girls, this is a reality. There are the ones that are smarter (girls) and they defend
themselves, and the others that are clumsy and they do not see the risk.” (Teacher 3)
In addition to the perception of the dangers of strangers which can bother or harass adolescents,
teachers are also worried about the bad influences or ‘wrong’ models that they can find online
which can bring them doing extreme dangerous actions. Two of them were particularly worried
about the influence of videos and the bad capacity of kids to filter or understand them.
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“Did you read todays article? Today, there was an article about an American child that… now
there’s this online television ‘Netflix’, she saw a TV series. She and her companions, first they
hurt themselves and then she committed suicide, she was thirteen years old. I believe that an
aware use and being educated, to be able to use it, knowing the dangers they can encounter…
it is necessary, today is extremely necessary, there is everything online, there’s all kind of stuff.”
(Teacher 2)
“for the males even the use of some videos that they have shown, I don’t know if I can tell
this… but like bonding, doing strange things, I don’t know to what extend they can understand
what they are watching.” (Teacher 4)
The influence can come also from bad models they see online, such as the research of a “perfect
beauty” when they compare themselves with top-models/actors/influencers online. These
models can also produce bullying problems, because they can start insulting their peers on the
base of those frameworks.
“(The dangers are) misleading cultural models.” (Teacher 7)
Four of them talked about the risks of fake news.
“(…) the danger of internet and the unreliability of some news etc… the danger of fake news.”
(Teacher 5)
“well, the problem of fake news but especially of paedophiles, not knowing who is on the
other side, the possibility to hide behind a fake account and so everything is extremely fake,
very… it is not safe but also for me” (Teacher 6)
“The risk is that they can encounter news which are not reliable; they can insinuate in their
researches, websites which are not ethically and culturally valid.” (Teacher 10)
Risks mentioned by the teachers included the easy access to violent contents and porno.
“(The risk are) the ease with which it is possible to access violent images, video of road
accidents, mistreated animals, porno websites and fake news.” (Teacher 9)
Finally, Teacher 8 synthetized the risks online which can concern kids bringing back the problem
to lack of awareness of students.
“(The risk is) not understanding that everything we do is not protected” (Teacher 8)
3.4 Teachers’ perceptions of students’ experience and awareness of discrimination of third
county nationals and fake news
Teachers generally do not think that their students can distinguish fake news from facts and from
political propaganda.
“well, kids can be easily deceived, sometimes on some things (…) ‘no it’s not like that guys, you
have to do better research, it is true that the official information is not all gold but do not
believe that it is gold all the alternative one’. There is the need to distinguish…” (Teacher 1)
One teacher affirmed though that the difficulties of kids are the same as those of adults.
“some of them yes (they are able to distinguish fake news from facts) for sure, but the most
complex fake news can mislead also us (adults), let alone them!” (Teacher 5)
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Teachers suggested that this inability comes from different factors: lack of information, scarce
education, no culture, lack of instruments. It could also be caused by the dominant students’
approach to reading texts and articles, in a fast and superficial way:
“it depends also from the inability of kids to read as we used to read before. How we read once.
Everything becomes more immediate, much… if maybe there is a text which is longer than 160
words, they become already tired, so they take at face value everything is published. Lack of a
critical conscience, I don’t know due to what, maybe they don’t read anymore, maybe… I don’t
know.” (Teacher 6)
Teachers generally think that fake news are something which concern their students. Just in
one case the professor was not convinced about it:
“In this particular phase I don’t know, well let’s say I believe that they are a problem for
everyone because they concern issues that… at least the cases that I know… they do not regard
issues on which kids have a choice. They (fake news) regard issues about which they can have
an opinion or another, but they cannot choose on those issues. You know, the political stuff,
they still do not vote… so I don’t… I don’t think that they are extremely dangerous. They can
be a danger when then, as adult, you have to choose. But sure, it would be good that already
at this age students would be more educated on this issue, to be more aware when they’ll be
adult, when they will have to choose.” (Teacher 1)
Regarding stereotypes about migration, teachers say that the ones that their students are the
most familiar with are:
“’they come here to steal our jobs’. But this one I haven’t heard it in a long time. But before, it
was the one that I heard the most. Sometimes they mentioned this (this common “fake news”
and prejudice) also during the exams. But it is been a while now that I haven’t’ heard it
anymore. Now it is more about ‘they come, they commit crimes etc.’. Also in regard to Roma,
they say ‘he was robbed by Roma’, which is true but it is not about everyone…” (Teacher 1)
Some teachers affirm that they haven’t heard of any stereotypes from their students also thanks
to the multicultural environment of their school. Despite this, Roma people are often
discriminated and stereotyped. They also see that a minority of students can influence their
friends in a bad way.
“this is a school with 53% of migrants, so there is a process of inclusion in reverse. The strong
prejudice, in some classes though, is about the Roma group. Even if I’ve seen that those are
class phenomena that are not general, there are - in class - importers of some attitudes of
intolerance that then are followed by others.” (Teacher 3)
Another teacher thinks that the problem is not about children but comes from the influence of
their parents:
“well, kids in this school they do not have any stereotypes, after less than a month, also two,
the Egyptian, the kid that speaks Spanish are completely integrated; the adults behind them,
the adults behind their shoulders, keep poking the sons, calling people ‘gypsy’, ‘nigger’, ‘you
have nits’, ‘do not go near the gypsy that has the nits’, ‘the Egyptian does the Ramadan’, ‘the
woman has the veil’.” (Teacher 4)
As mentioned, the most widespread stereotypes are about Roma.
“’Those are gypsies, they steal’… and things like that. ‘Professor, this is a gypsy’ and I say ‘look,
he is more educated than you’. (…) they go against them because of prejudices and stereotypes.
(…) Roma equal ‘steal cellphones.” (Teacher 5)
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“When I was talking about Facebook, I refer in particular to the past, when I found comments
of my students that said: ‘Stop with this story that they give houses to Gypsies and not to
Italians.” (Teacher 3)
Most teachers did also report cases of discrimination. T6 tells about a racist student in another
school:
“He begun saying ‘no, I don’t like Romanians’ even if in this class is full of Romanians. (…) He
is filled with fake news. He is filled with notions that also come from the family, he is extremely
ignorant, in the sense that he ignores the conditions from which we all came, no?” (Teacher 6)
Teacher 5 told us about two main cases, one about a Brazilian kid and the other one about Roma:
“The other day one said that Spanish people are all assholes and this one was Brazilian (the kid
who was insulted). I say ‘look, you don’t know the difference between a Spanish and a Brazilian’.
‘well, teacher it is all the same, Brazilian, Spanish… they are all assholes. You see the situation?
So… and this is one who’s got all high grades and the other one, who told him he was an asshole,
he has very low grades. Unfortunately, it is a war among poor…” (Teacher 5)
“because one was accused to have stolen some smartphones last year. There were no proofs of that
but they were convinced that he had stolen the smartphones. Then the situation got better… four,
five months ago, they beat themselves. Now I see that he is again included; now he plays with
them luckily… he is included again; before that, he was completely excluded, before when they
played, they kept him apart, they beat themselves. This Roma guy is very nice but they were
convinced that he had stolen the phones, they took it very personally.” (Teacher 5)

Other teachers mentioned small events and accidents:
“(they say) small jokes, that they could seem silly stuff, but they are made to hurt. But I think that
are exceptions today. This is my impression. And this is also a very multi-ethnic zone” (Teacher1)

The same teacher, when asked about the reactions of students when they see comments,
images or posts online that offend third-country nationals, said:
“I believe that they react on the base of their behaviour in life. As if to say… if they enjoy
mocking someone if he is of another ethnicity or another colour of skin, I do not believe that
they remain shocked if they see a racist post on Facebook. The others, on the contrary, I believe
they wouldn’t consider it at all. This would not be part of their way to be, It seems to me that
luckily we are mostly going to this last directions with kids” (Teacher 1)
For Teacher 3, some students insult their peers from other countries with no awareness about
their actions:
“(…) for the ones who insult, there is nothing strange saying: ‘Shit Nigger’. Or when I say: ‘This
is offensive’, he answers: ‘Is he not a nigger?’. It is like saying: ‘I am just doing an observation,
I am not insulting’.” (Teacher 3)
“It is a very aggressive language that at school they use or don’t use, but I believed to have
intercepted like: ‘Guys let’s go hunting gypsies today’.” (Teacher 3)
A very particular kind of discrimination is the one that Teacher 3 has experienced with kids from
second generation towards newly arrived migrants:
“The stranger doesn’t perceive himself as stranger and this could be a good thing, he is
perfectly integrated, but he attacks the newly arrived one saying: ‘he is a stranger, he has no
right’. (Teacher 3)
(…)
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“when I say: ’but you also came to Italy’, they say: ‘what’s this have to do with me?’. Or I say:
‘also your mum belongs to that category (first generation)’, ‘but my mother has been here for
thirty years’, so it is always a ‘alright, I am less (stranger)…’” (Teacher 3)
Such episode shows the extent of xenophobia especially towards newly arrived migrants.
Teacher 5 said that other kinds of discrimination are more common, such as the male-female one.

Teachers also highlighted that some of their colleagues use generalization on groups as Roma
and are hostile towards them:
“Many came to us to tell: ‘But the Roma kid smells badly’; well, but you came working here
and you saw this school and you could have let it go. Go to another school, if you’re not ready
for it.” (Teacher 4)
3.5 Parents’ perceptions and views on students’ experiences on line
When parents talked about how their kids use internet, they mostly mentioned gaming and
listening to music. According to them, children spend long time with game applications, watching
video and listening to music and they think that YouTube is the most popular platform to find
contents.
“She is using often YouTube to listen to music because she likes music a lot. She has Instagram
but… and for homework.” (Parent 4)
The answers provided by parents show that that not all their kids have and use social networks.
Some of the kids of the interviewees have Facebook and Instagram though and some of them
use it a lot and some not so much:
“They use it for playing, they are always on Instagram also if they are not
eighteen they always know how to access. They share photos, messages. A lot of playing.” (Parent1)

“My son is not on social networks for the moment. He uses it (smartphone) for watching
football, football news, he watches matches.” (Parent 5)
In addition to recreational and social use, internet is also a tool that helps to do online research
to study. For this kind of activity, sons and daughters use a computer that is often shared with
other members of the family:
“We have a shared computer, we all use it. My husband gave her also a printer for research, so
she uses it always when we are with her.” (Parent 3)
The use of Internet plays a key role for dyslectic children that need to use different tools to
compensate their reading difficulties. One mother described internet as a fundamental support
for her son:
“Both my sons are dyslexic, the use of internet for them is fundamental.” (Parent 4)
Parents identified big differences between their use of internet and their kids’ use, both
quantitative and qualitative. According to them, child and teens spend long time online and they
would never be tired to be online if nobody set rules. Parents highlighted the fact that for their
sons and daughters accessing the internet is a habit that does not depend from specific needs:
in other words, they are online also when it seems that they don’t need it. A mother said that her
son is online to pass the time, another explained that most of the time teen agers are just
“wandering” online:
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“I access the internet to search for a specific thing, I use it when I have to search something because
I need it, a topic. But according to me, my kids, I think that they access it (the internet) because
they don’t know what to do, so they access and maybe they start looking for some stuff; then, after
doing an online research on YouTube on something they find, on the side other two thousand
folders appear and they wander. Rather than searching, they wander” (Parent 2)

“Mainly they watch many videos, this is what I have seen. They follow these youtubers, many
videos, most of the time they watch videos. Some online games, but not so much, mostly videos.
And, the time, I have to tell him to stop because otherwise they would stay there…” (Parent 5)
“They would never be tired of it. This is the first thing, more the younger than the older one.
And they spend time on it maybe even more than with the TV, yes.” (Parent 6)
All parents are aware of their kids’ great knowledge of the internet world and its use. In fact, they
affirm that their sons and daughers know how to do things online that they ignore. Kids are faster
in searching information and surf online easily and without obstacles. What is complicated or
difficult to understand by parents seems to be very intuitive for children.
“Honestly, I have no idea, I think there's probably a world I don't know and that they know for
sure. The use they do of it (internet) is different, but I don't know what they can do actually. I
think they can do much more than me, especially the second one (son).” (Parent 5)
“When we stay at home looking for some things on the computer, I see that they are very quick,
much more ... I look, I read before, instead they go faster, calmer.” (Parent 1)
According to parents, kids know how to post stories on Instagram and they know how to change
the privacy of a social network profile to make it private.
“Maybe on Instagram, because it happened that one of the younger (son) accessed with my
account and the older one managed to take it off. For example, I am not able to do this. Or to
make a private profile rather than public, that’s it, yes, they are capable, I am not so careful
because I use them less, I use them, but I use them less.” (Parent 2)
"Instagram Stories, for example, my older son how to do them, on the contrary I don't pay
attention to it" (Parent 2)
Since our target group is believed to be so capable by interviewees, parents often ask their kids
to help them to search information online, to identify video and to edit pictures. According to
the parents that we interviewed their kids know the language of internet and the know how to
look for something online:
“Sometimes I’m asking for their help (…) for example, about videos, photos, how to edit some
things or even to research, about the search mode. They know the language to find
immediately what you need. Yes, they help me in this.” (Parent 6)
Children and teen are born with technological skills. While parents would need a course to use
software or devices, for their sons and daughters being online is something natural. Since when
they were little kids they were familiar with smartphones and tablets and they have played the
role of teachers for their parents:
“Now kids... they already know what they have to do ... We were ignorant in this regard at
first. If you tell me to use Word, yes, I can write you a letter, but doing something else for me
is a bit difficult, I would start all over again to take a computer course.”
(…)
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“They are born already technological, I see my son that unfortunately, my son had problems
when he was born, he had a brain hypoxia, so the use the tablet, the use of smartphone was
indispensable for him because, at the beginning, he couldn’t even speak and when I had my
first smartphone he knew how to use it better than me. He was telling me: "Call daddy", "Wait,
I don’t know how", "Give me" and he took it (the smartphone) and entered my husband's
number and called my husband.” (Parent 4)
3.6 Parents and mediation
Parents affirm to spend time online with their sons and daughters. The activities they do together
mostly concern school. Parents control the school e-diary with their sons and daughters, they
help them with researches and homework and they do with them some extra activities that
teachers ask them to do.
“It has happened also with the school that we, parents, have done a job for the school together
with our children, so yes, we often do it. Then, they ask us, parents... here at school they are
studying PowerPoint, they are doing some works with the Power Point, so they meet with the
other teens, they ask us: "how can we do this?", so yes.” (Parent 4)
“If they have to do some PowerPoints and need a hand to search the material, since it is a lot
and there is a selection to make, then yes, mostly this.” (Parent 5)
“We made some videos, also because the school requires it lately, so we made some videos
together.” (Parent 6)
The time that parents and sons spend together online has an educative and learning value. A
mother told us that in addition to school homework, she accesses internet together with their
children when they don’t know some words and they search for its meaning together. According
to this interviewee, Internet is a world that younger generations can explore to get many new
information and satisfy curiosities.
“We often do online researches for school, and then sometimes also because of our curiosity,
if they come up (the school) with some topic or some words that they (teens) don’t know, we
seek on the Internet. This happens to us, I must say that it happens often to us. Even just a
term or something they do not know, we immediately take the smartphone, and we begin to
understand what it is, what it is not.” (Parent 2)
Only a mother talked about the time spent together with her daughter in recreational terms:
“(Musical.ly) I used it with my daughter, but I don't usually do it. I enjoy it, that's all, it's a
funny thing.” (Parent 4)
All parents set rules for internet access and use. Parents think that if they don’t do so, children
would be online for an unlimited time, forgetting to do other things. They also think that Internet
can have potentially harmful effects on children’s social relationships: children and teens could
be victims of social isolation, being hypnotized for hours in front of the screen, playing
videogames:
“I think by now almost everyone has WIFI at home, so now with video games, equipment for
PlayStation, tablets, you can play lots of video games online and I realize that they (kids) are
completely lost, they would spend hours online: they are there and they lose the desire to go
out, to do everything, so I have to set rules... At a certain point, I have to switch off the WIFI, I
realized that since we’ve had it (the WIFI), there is this attitude.” (Parent2)
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“Absolutely yes, also because I see that they don’t have the sense of boundaries with these
devices, they don’t see the danger. If I try to... their answer is: ‘You belong to another
generation’. They don't have the perception of what the risks could be, also because my older
son, when he was younger, he had problems of addiction to video games, so I had to set very
strict rules.” (Parent 5)
According to some parents, for as long as there have been smartphones, people are missing the
face-to-face communication and conversations happen mostly through digital devices:
“My husband and I are very strict about it because there is no more communication, sometimes
we communicate more by smartphone than with words, this is something that I don’t like of
this new era, we don’t have the dialogue that we used to have before." (Parent 4)
For some parents, Internet is dangerous also because it can become a real addiction. A mother
talked about her son frequent use of the tablet in these terms:
“My son is always with a smartphone or with a tablet, but we are trying to do something
because sometimes it becomes an addiction and it is a wrong thing, it changes your
personality." (Parent 4)
Rules that parents set for their children are linked to the time to spent online and also to privacy
on social media. For example, some parents restrict the child’s use of specific applications or try
to avoid the dissemination of personal information:
"(Instagram) My daughter wanted to use it, but then people that we didn’t know tried to contact
her and I and my husband tell her not to use it anymore (Parent 3)”
“My husband blocked her smartphone, we are afraid that she could open strange websites. She
had Musical.ly, and we took it off, because strange people tried to contact her.” (Parent 3)
Parental mediation for the use of internet has a great value for them. Parents try to guide their
children to use internet safely, possibly helping or discussing with them about what to do in case
of difficulties. Children don’t always listen to the suggestions of parents. For this reason, parents
believe that teachers can help informing teens about dangers online, for example explaining to
them the risk of paedophilia and bullying:
“If it (the mediation) is from the school I think that the kid has a different approach. When
things are said by the parents they have less, not less importance, I don't want to say this but
at school, the teacher is considered as a different figure." (Parent 2)
“I tell them that it is a world that is often not true, that behind it there are also lies. Because
you don't know who you're talking to, so maybe I think it would be good if also the school
would say that… also because they believe to everyone then. It is a time of their life where
maybe they are also a bit naive so maybe whatever they read, they believe it, but they (these
information) are often false, fake information. But in my opinion, they still don’t have this
mechanism to recognize a real thing from a false one, for them it is all true, they read it on
the internet so it’s true.” (Parent 6)
“The school could take courses with the kids, to say ‘look, you are in an age where...
relationships...’, to explain what happens; to explain what is bullying. It (The school) shouldn’t
do a meeting only once, but a job that is more continuous.” (Parent 6)
“Mediation would be necessary also from the school: information on what a social network is,
where it gets you (...) the fact of pornography and pedophilia, it is necessary to be very careful
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because it also happens to me sometimes that you click, make an x and something like that
appears and if you don’t block it…” (Parent 4)
3.7 Parents’ view on what’s harmful for students
There are several concerns from the parent’s perspective on their children’s Internet activities.
Parents are very worried about risks of the internet that include inappropriate social relationships
and social isolation. They think that internet could make their children alienated from the reality
and it could be dangerous for their growth. Parents see children as hypnotized by the screen and
don’t trust in their capacity to recognize the differences between the “true life” and the “virtual
life”. According to Parent 5, when they are on social networks, teens think to be with others but
in the reality, they are alone in their rooms. Playing with violent games, teens do violent actions
that could influence their psychological growth.
“I told them to delete some games because they seemed to me too aggressive, with no
inhibitions, limitless. Because it seems a game but actually if you kill someone anyway, you
are doing a mental activity that I don't like, so I told them to delete it and they listened to me,
I have to say they listened to me, If I explain them why, they listen to me." (Parent 5)
“They think they are with somebody who is not there, so you're maybe alone in the room
convinced to be in company and you're alone, you're alone even several hours, that's why
we've put limits, because it is a difficult reality. As I said, my older son had problems and in
our family, there is a cousin that he has serious problems of internet addiction and he left
school, he closed up himself in this room, so it's a reality that scares me a lot if it is not kept
under control. This thing (internet) can give a lot but it can also take away a lot.” (Parent 5)
Parents seem to have conflicting views about internet: they know the educational value that the
internet can have but, on the other hand, they worry about all the risks connected to the online
world. Talking about his son’s use of internet Parent 8 used the term “hypnosis” and shared his
fear about the impossibility of knowing who is behind the screen:
“The impossibility of knowing what and who is on the other side; their inability to stop and
the total ‘hypnosis’ they suffer when they are online.” (Parent 8)
Parents are convinced that their children are never completely safe using Internet. They think
that it is a dangerous world and a virtual square where ill-intentioned people could “attract them”
hiding behind false identities. Parents try to find a remedy supervising children’s internet access,
talking with them about risks of internet, setting restrictive rules. For example, they forbid sons
from chatting whit people that they don’t know personally:
“(The concern is that) they don’t know who is on the other side; they talk to anyone and you don't
know who's on the other side. Unfortunately, today we hear so many things that honestly
everything scares me, I don't know, they create groups on WhatsApp with people they don't even
know, and I control, I delete the group. They do not accept these things, but I have always said to
them: ‘If is a person that you don’t know face to face, you don't have to talk to anyone’." (Parent 1)

“The use - which is done with great lightness - of sent pictures. However, even if one gives
the rules… I see that unpleasant things have happened even in the class group of my son, so
there is no perception of the limits.” (Parent 5)
Parents feel that their sons are never safe accessing the internet, the use of social media or
messaging sites/apps is perceived as something dangerous, teens could be contacted by
strangers and could became potential victims of sexual assault.
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The impossibility to stay always with her sons, knowing exactly what they do online is a concern
for Parent 2:
“The fact that they hook children, this make me afraid a little bit. I never know if he is online
because… is he talking to someone he knows? What do you know? I try to control them, but
the control remains an end in itself, because then you're not with them. Let's say that there is
trust, but when the children are not with you, you don’t know what they’re doing.” (Parent 2)
Another reason to be worried is the possibility for teens to visit all kind of websites.
“I also look at what they are looking for, maybe they do a research on a topic, a thousand
others come out so maybe the curiosity leads them to learn about sites that they might have
never seen.” (Parent 2)
3.8 Parents’ perceptions of students’ experience and awareness of discrimination of third county
nationals and fake news
None of the parents mentioned discrimination or fake news as something harmful for their kids
when they are online. Only when we asked specific questions about these issues, they started to
talk about it. Regarding the ability of their kids to distinguish fake news from accurate facts,
almost all parents believe that their sons are too young to recognize fake news.
“In my opinion they are not able (to do it), they are very naive about this issue.” (Parent 1)
“For me they are too young, they are naive. They think to be adult, but it would be better if
there would be more information.” (Parent 4)
“No, no, because it also happened to me with my son that sometimes he asks me ‘but, is it true
that this thing happened?’ I think they are not able to do it (to recognize fake news), they are
still too young.” (Parent 6)
Only Parent 5 said that younger generations can be smarter than adults in understanding the
difference between a real piece of news and a false one:
“I think that for sure they are smarter than me in understanding… if there is a doubt. (…) they
are born in another ‘dimension’, that’s why they are more advanced.” (Parent 5)
According to the same parent, understanding political propaganda could be more difficult. For
this reason children need explication and help from adults:
Interviewer: Do you think that they can understand political propaganda?
Parent 5: It is a bit more complicated, you need maturity, you have to be mature enough to be
able to distinguish political propaganda in general, manipulations in general, because I see
that we often have to analyze the things that we see online, but fortunately we talk about it.
During the interview this mother said that fake news is an issue which comes out often in family
conversations: sometimes, teens doubt about videos or news that they find online and ask for
their parents’ opinion.
Interviewer: Do they talk with you?
Parent 5: They have some doubts, this is the difference, they have those doubts: ‘It’s a little bit
strange, what do you think?’ So, we talk about it.
Parent 5 is the only one that has trusts in her son’ capacity to recognize a fake news and that
think they are aware of this issue; other parents do not trust in the abilities of their children. One
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mother believes that children are not interested in discovering this topic, while others think that
the kids could be interested and could also benefit from learning to distinguish fake news from
accurate facts:
“No, they are very superficial according to me, no.” (Parent 1)
“I think it is right that they learn to recognize and not take everything for granted. My fear is
that any news, if you take it for real without understanding if it really is so… (…) I think it is
important that before believing in what they read, they learn to understand if it is true or not,
also because actually this is the world, the world of internet, information comes out first from
those channels." (Parent 2)
When we asked about examples of fake news that their children might have seen online most
parents couldn’t provide any answer. Only parent 5 said that her son read news that linked
immigration with criminality using images or videos that were not real but extracted from movies.
“When they talk about delinquency associated only with immigration, there are a lot of news
about that. Then maybe you discover that it was a scene from a movie […] and there, you have
to explain that delinquency can be everywhere, it can ‘belong’ to anyone, and it is not there
just because one person comes from another country. This is a broader discussion that needs
to be further explored.” (Parent 5)
One parent pointed to the necessity to consider the great power of media, which bombards
children and teenagers every day, making them used to all kind of stereotypes.
Interviewer: has it never happened that your child used stereotypes in particular towards
foreigners?
Parent 5: Yes, sometimes it happens, because the bombardment that comes continuously both
from internet but also from society. It's something you have to think about a lot because I
don't want them to grow up with these ...
Interviewer: So you talked about it?
Parent 5: Yes, absolutely, to make them reflect on the fact that it is a fortune the place where
you are born, where you live, it is not for everyone like this.
Interviewer: So it's an issue that ...
Parent 5: it is an issue that we analyze at home.
For parents, it is important to explain to younger kids that they have to reflect every time they
hear something about migration. They are flooded with information on this topic every day and
they are surrounded by episodes of racial discrimination. Parents also know that school is one of
the places where this kind of unpleasant events takes place:
“My daughter tells me that sometimes there is a little bit of exclusion against some kids. And
so, sometimes she talks to me about it, it's like she’s looking for an answer to that.” (Parent 6)
Interviewer: something that they say about migrations, generalizations?
Parent 5: those are things that I haven’t heard directly ... but that I’ve heard from some boys
(…) and I find it ugly, just thinking about it... the fact also to simply give the hand, so the
contact and the embrace. It happened to me to see…
Interviewer: That someone did not want to give the hand to another kid?
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Parent 6: Yes, and it’s terrible. (…) it happened between young children, we are talking about
six-year-old children. So, I was really impressed, because that means there is a lack of
education at home… someone told you just not to give hand to that child. Otherwise it can't
be... it’s not possible that you don’t want to give the hand to a child because it has a different
skin color […] we talked to this child, the next time the same thing happened, he was really
struggling. And then we almost forced them, because then we forced them, I saw this child
who was cleaning his hand after that... this is the episode that has remained imprinted on me.
Just terrible.
Interviewer: Did you hear something about prejudice towards people coming third country
nationals?
Parent 6: yes, for example few days ago there was a case of pediculosis in the elementary
school and immediately someone clearly said, ‘no but the fault is of a certain child…’
We asked parents if they knew about episodes of discrimination that their sons could have seen
or acted. Parent 1 shared an episode involving her son too:
“Especially with her (daughter), there was a black child in her class and she said: ‘Ah you are
Moroccan, you are Moroccan’, I say: ‘Oh well, he is like you , he simply comes from another
country’. (…) but they never noticed anything or said particular things.” (Parent 1)
Parent 5: I have heard unpleasant sentences concerning nomad boys, or Roma or of other
nationalities. This is something that unfortunately comes out.
Interviewer: So was there any particular case that emerged over the years?
Parent 5: Yes, with my older son there was a boy who was born in Italy, the father was Italian
but the mother was a foreigner and he was often attacked, bullied, also for this reason in class.
Interviewer: How did this thing end, how did it evolve?
Parent 5: The teachers did well to take action, then everyone should make a clear speech to
their children about the respect for others, but I realize that in the group, in this kind of
situations, if you don’t take action, things can spin out of control. (Parent 5)
A mother talked about the school as a safe place where normally nothing happens. During the
interview, while reflecting on this issue, she admitted that even if at home they set a good
example, sometimes also her son “makes fun” about the skin colour of his peers. She tried to
minimize the episode and stated that there was no intention to hurt someone. She thinks that
the kids just repeat, without thinking, expressions that they hear from the others.
“In my opinion they don't have (prejudices) because at home we are very calm on the subject,
but I realize that in a group, when they are at school or in a group, maybe those jokes about
skin color, or rather ... things that I realize that they say by hearsay. Since they heard it they
are in the group and so sometimes they say too: ‘Mom, you know that brown boy…’. So maybe
they don't say it with the malice of discriminating.” (Parent 2)
Parent 4 mentioned some episodes of discrimination at school but stressed that she has trust in
the atmosphere that their sons live at home and she doesn’t think that they could have any
prejudices or offend anyone:
“In the classes of my daughter and my son there are foreign people or they are Italian and
have foreign parents and I don't see this diversity." (Parent 4)
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"My children are the mirror of the family, at home we talk, I have a black cousin, my uncle is
married to an African, so I don't see any kind of ... for me there are no differences. My daughter
has black friends. No, not for me too, because at home we don’t make distinctions.” (Parent 4)
While half of interviewees don’t think that kids know examples of online discriminations, parent
1 thinks that it is an issue which is bigger than themselves. Two parents talked about how kids
could react if they sow images, post, comments that offend third country nationals:
“I hope that they don’t do any discriminations. But they know it, I see also in the posts that
they see… but they talk with me.” (Parent 5)
Parent 4: Once he saw on Instagram the words ‘You are colored…’
Interviewer: How did she react?
Parent 4: My daughter sees no difference, when she sees these things it hurts her, because for her,

As for me, every person is equal to an another… (Parent 4)
“They tell me, sometimes they are surprised by cruelty and malice, sometimes they see
monstrous things so they tell me, this is already a good thing. I don't think they write these
kind of things, no, I hope not.” (Parent 5)
Parent 6 is not sure if her daughter could have seen something related to discrimination online,
but if this happened, P6 is sure that her daughter would tell her and ask for her opinion:
“I don't think the little one has ever seen anything like that, but for my daughter I think she
would definitely ask me […] because when something happens at school, she tells me and tells
me why it happens.” (Parent 6)
4. TEACHERS’ EXPERIENCES ONLINE
4.1 Teachers’ access and use of internet
Teachers access internet mainly from smartphones, computers and tablets. All interviewees use
it at home, outdoor with their smartphones and some of them at school for professional reasons.
Some teachers remarked how different it is the use of internet at school, underlining the need to
use it “professionally”:
“At school I use it simply for teaching, I wouldn’t dream of being on Facebook etc.” (Teacher 6)

Others indicated no preferential place of access, perceiving internet as something which is always
at their disposal, particularly if they talk about smartphones:
“wherever it happens, everywhere. If you have it on your smartphone, wherever you need it…”
(Teacher 2)
In other cases, their routine is more fragmented, and the use of different devices is also connected
to different places of access and different times of the week or of the year:
“If I use the computer, I access internet at home. About the use of other devices… it depends
where I am. Generally, I don’t use them much. Only for something more urgent.” (Teacher 1)
“Usually during the school year, I use Internet for a long time only during the weekend. It
depends on the periods. Let’s say that during the workweek, I am online exclusively for
professional needs and during the weekend I am online for personal reasons, during holidays
as well…” (Teacher 1)
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Most teachers declared to spend an average of two hours per day online (during working days).
Three teachers have different habits reporting an average use of six hours, four hours and few
minutes. Regarding the access, teachers have both negative and positive perceptions about the
use of internet and the time spent on it. These two different attitudes are well represented by
the answers of Teacher 3 and 5. Teacher 3 talks about the time spent online as something which
is not “healthy”.
“(I spend online) a lot (of hours) even if there are some hours in which, on principle and for my
mental sanity, I do not connect” (Teacher 3)
On the other hand, Teacher 5 conceives internet as something normal that covers every aspect
and moment of our life, with no concerns about the amount of time you spent on it:
“during last week-end I’ve been always connected… yesterday (Sunday) three hours, Saturday
a couple of hours. I usually book my holidays, I do everything… I even listen to the radio
online”. (Teacher 5)
During the weekend, the use of internet is usually connected to personal matters and interests.
Sometimes it is hard for them to define how long they spend online:
“During the weekend I spend less time online because I have two children. They spend time
on it. Maybe they involve me, but it is hard… well, in total… also including the time with them,
I spent online even more than two hours (during the whole weekend)” (Teacher 2)
Some teachers have settled non-formal rules with their colleagues to avoid working
communications during the weekend while others do not use internet at all on Saturday and
Sunday. The ones who use it more during the weekends are engaged in activities such as
watching TV in streaming and studying on e-learning platforms. Many teachers were thirty years
old the first time they used it. They have started to use it for professional, personal and studying
reasons mostly through a self-education process.
The first internet access has not always been easy:
“I have learned by myself, I have attended many courses, it was very popular to offer courses
about internet, computers for teachers but there, I haven’t understood anything. After that, I
understood that I had to proceed by attempts, errors and motivation, that is, I should have
been motivated to use it” (Teachers 3)
In general, teachers enjoy being online, but this feeling is not always shared. For instance, of the
teachers who conceives Internet as something useful rather than enjoyable expressed their view
in these terms:
“I don’t know, I would not say that I “like” it, I would not say that it is something pleasant. It
is something useful though.” (Teacher 2)
The general feeling about being online is characterized by two main tendencies: Internet is
perceived as useful, functional and enjoyable but, at the same time, as something which can be
and becomes a “waste of time”.
4.2 Teachers’ activities and skills
Teachers interviewed indicated several activities they do online: finding information, watching
YouTube videos both for teaching and personal use, using school e-diaries, finding materials for
students, looking for recipes, shopping online, checking banking accounts, watching streaming
TV, booking vacations, paying bills, e-learning, reading emails and news, getting in touch with
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other professionals, doing recreational activities. Even if the spectrum of activities is so
differentiated, Internet can be perceived as something which is used in the same way by
everyone:
“(I do) what everyone else does” (Teacher 4)
When talking about the activities, Teachers 3 reported a concern about the fact that you cannot
really disconnect from work:
“During the night as well, they send me messages and they ask for answers, also the 1st of May
(holiday) I have been contacted by parents; I answer few of them, for the others I don’t answer
reserving the right to do it during the hours of service, in an hour… an opportune time. (Teachers3)

This bad feeling can be extremely strong and can make teachers feel as “victims” of Internet.
“Let’s say I’ve made it (Internet) an instrument to work and to optimize also if I think of myself
as a victim of this instrument because I am always reachable” (Teacher 3)
Regarding social networks, almost all teachers use at least WhatsApp and the majority has a
Facebook account. Although generally social networks are perceived as part of the daily life, not
all teachers conceive them in a positive way.
“I have a Facebook account which I don’t use because I am against it. But nowadays you must
have it.” (Teacher 2)
Social networks can be also a concern for teachers considering the possibility to “meet” kids
online, compromising the educational relation (for example accepting the “friendship” on
Facebook). Other social networks, such as Twitter or Instagram, result to be more challenging
for teachers. While most of them do not mention other apps or websites at all, Teacher 6 raises
the issue as something problematic.
“I tried with Twitter, but I just can’t. (…) I cannot understand how it works and I don’t know
any others (Social networks). I don’t know the other one… the one that the teenagers use
(Instagram)” (Teacher 6)
Almost all teachers do not know how to use Snapchat and Tik Tok while almost everyone can
use YouTube, WhatsApp or Telegram and is capable to bookmark websites. Regarding the ability
to find information on how to use internet safely, teachers did not give a unanimous answer,
showing that even highly educated adults can have difficulties in surfing safely and consciously.
Table 1 Teachers’ Abilities and Skills
Activities

T1

T2

T3

T4

T5

T6

T7

T8

Bookmark websites

X

X

X

X

X

X

X

X

X

Block messages/contacts

X

X

X

X

X

X

X

Find information on how to use
the internet safely

X

X

X

X

X

X

X

Produce videos

X

X

X

Post on facebook

X

X

X

X

X

X

Instagram Stories
Whatsapp/Telelgram

X

X

X

X

X

X

T9

X
X

T10

X
X

X

X

Snapchat
Musical.ly/Tik Tok
Youtube
Skype

X
X

X

X

X
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When talking about the different use of internet compared to their students, teachers think that
their use is more professional or functional while kids tend to use it only for leisure activities,
games or because they are bored.
“I use it because I need it for a specific aim, they use it independently, because they are bored,
and they do not know what to do and that’s why they go online. This is my opinion, eh…
because I see this also with my children. When they don’t know what to do, they start looking
at the tablet, at the computer. There is no aim, it’s just so…” (Teacher 2)
One teacher used the verb “infantilize” to indicate that Internet can make you behave like a child
and suggesting that all kids use Internet in the same way just to play games. She also hinted to
the perceived risk of digital addiction and digital gaming addiction and to her efforts to prevent
herself from falling into it, maybe again:
“Sometimes internet infantilizes me, I have the same tendencies of my alumnus. Four years
ago, I swore solemnly - and I kept the promise - not to play online games anymore; (…) because
I’ve realized that during the evening I stayed up until late doing silly stuff, and that I could
have used that time to do different things, but I still have the temptation.” (Teacher 3)
Another big difference regarding the use of internet which was remarked is that teachers are
engaged in the acquisition of information while kids seem interested only in sharing of posts,
photos etc. The opposition seems to be extremely Manichean, as if it is necessary to choose one
of the two uses rather than doing both online.
“I use it to acquire information, they use it to share, the sharing… I do not share much, only
something on WhatsApp, some silly staff but I mostly accumulate information. They share and
that’s it, always sending photos with Instagram… it’s constant. They do not further their
education on the Internet, they just share things. On the contrary I read everything, from
scientific articles, to last news, everything.” (Teacher 5)
Teachers have taught activities linked to Internet such as: creating an email account, making
slides in power point, using e-learning platforms (e.g. classroom) or creating and using a Google
Drive account.
Many of them reported that they have never taught any lesson or task related to online activities
because it was not compatible with their subject, or it was not possible because of the few hours
they spend in class every week.
Regarding the assignment of online homework, teachers usually share news and information for
students on the e-diary but some of them do not assign anything to do online because not all
kids have a computer at home. Other teachers assign some online researches or give homework
through “classroom”.
4.3 Teachers’ level of awareness on stereotype/discrimination/media and representation of
migration
Teachers are generally aware of discrimination and stereotypes regarding migration. Despite the
general awareness, the proposed articles with relative issues provoked different reactions.
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Article 1

9th January 2019 - www.ilfattoquotidiano.it (8th position among Italian information websites)

Translation of the title: Terrorism and illegal immigration, 15 arrests in Sicily. The repentant: "I
speak to avoid a kamikaze army in Italy"
When interviewed about Article 1, most teachers condemned the association between migration
and terrorism. Despite that, the issue of terrorism was perceived by some teachers as worrying
and it was not always clearly distinguished from the phenomenon of migration.
“Let’s say it is a problem not to be undermined (terrorism) but here it used to dig up dirt on all
migrations. You can see it… here we should… the problem – which I think it exists – but
obviously it is not to be presented to create panic among the population or to do… as they
say… “to paint everyone with the same brush”, confusing the terrorist from the one that really
is in need”. (Teacher 1)
Teacher 1 gave the “responsibility” of a critical understanding of the article to the person who
reads the text rather than to the text itself, or to the journalist. According to this way of reasoning,
it is more important the preparation of the reader rather than the representation of migration
channeled by the media. Moreover, the complexity of the issue of terrorism raised some
uncertainties about the need of further investigations.
“If a person is not racist, it is a problem that exists (terrorism); if a racist person says “everyone
out, we do not welcome anyone, or we will bring kamikazes at home”. Well, we need the sort
of middle way that a simple article cannot give. We should also say that on this issue, just one
article cannot really… well, only the title cannot give an idea right away. It would be necessary
to read the article.” (Teacher 1)
“It depends from the person that reads this article. I think that it is an article which would be
difficult to be presented differently” (Teacher 1)
Other teachers are clearer about the danger connected with an information that plays with fear
and they appear to be angry about the lack of engagement on other issues which are perceived
as more urgent or dangerous (such as the struggle against mafia). In this light, migration appears
to be used as a scapegoat to “distract” the attention and to play with fears175.
“What should I say… this is easy. It’s all about fear, so… if someone wants to do psychological
terror, that’s it.” (Teacher 2)

175

See also paragraph 3.1 of the Literature Review
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“The goal of this news is to create the monster, distracting the attention from the real
problems. All this commitment of means and forces could be used to defeat the mafia and not
four immigrants” (Teacher 3)
Teacher 6 perceived the title as a mean to criminalize migration, producing an equation which
sees migrants as terrorists.
“I think that a writer, before putting some titles, should think about it. In fact, the title is the
first part of the text, that’s what gives you the information right away, I think that it is
misleading… it creates an equivalence, clandestine equal kamikaze (…)” (Teacher 6)
Article 2

29th January 2019 - www.leggo.it (11th position among Italian information websites)

Translation of the title: The bus driver takes a selfie with the immigrants: "they all paid for the
ticket". The photo becomes viral
Article 2 has aroused very different reactions. When asked to comment the title, half of the
interviewees said that the message was positive, while the other half firmly condemned the title
as discriminatory. Some of them saw the article as a way of changing the narrative with a message
which is considered opposite to most of news diffused about migrants.
“This is finally a positive message, because they are always negative. This is good, this shows
finally the positive aspect, because the news is always negative. “all immigrants, all terrorists”
and here instead it says “those ones pay the ticket as well”. (Teacher 5)
Others found surprising that the article specified that migrants payed the tickets as if they usually
do not pay it or as if it is necessary to underline a fact which should be considered “ordinary”.
“ (…) I find it absurd, it should be like this for everyone. What need is there to take a photo, no?
That is, if we are all the same. This is something I can’t conceive. (…) we are first people, no? And
this is the same thing. It shouldn’t exist at all, that he even takes the photo.” (Teacher 2)
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Article 3

3rd December 2016 - www.leggo.it (11th position among Italian information websites)

Translation of the title: Migrants, here is the guide of good manners: respect and no violence in
5 languages
Article 3 provoked generally outraged answers such as “absurd” and “terrible”. In a similar way
to students, some teachers reacted saying that it would be useful to have a “guide of good
manners” for everyone, and not “only” for migrants. In this case, they just condemned the fact
that it was addressed to migrants.
“The guide for good manners… we should give it also to Italians; so, in schools we know that
it is not just the migrant that touches the butt but also many locals. A guide for good manners
would be good for everyone” (Teacher 3)
A couple of teachers focused on the image of the article 4. The first comment shifted the attention
from the “guide of good manners” or from “women” to the representation of “men who should
pay attention to their women”. The comment can be interpreted as a representation of the
rhetoric, sexist and racist, which teachers perceive being behind the Article.
“It seems a little bit like ‘pay attention men, that they rape your women’” (Teacher 1)
T4 was also against the way the article was written. When describing it, T4 imagined a migrant
touching the lower back of an Italian women, although there was no reference (or representation)
which pictured the woman as Italian. This could be due to an interpretation of the framework
behind the article as clearly racist and sexist, suggesting that migrants should be educated to
hang around with Italian women.
“No please, I will never agree with that, here’s a thing… the migrant that touches the butt to
an Italian woman… only because, I don’t know… it’s all wrong. (…)” (Teacher 4)
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Article 4

24th June 2012 - Gazzetta dello Sport (5th position among Italian information websites – 3rd position for sale in
newspaper shops)

Translation of the title: the Comic Strip by Valerio Marini
The vignette of the footballer Balotelli provoked mostly reactions of indignations
(“unacceptable”; “a bad joke”; “I cannot believe it”).
“This is per se unacceptable, we should see if it is a denounce or something else. And then it
depends from the brain of who’s looking, of his predisposition. It is a job that it should be done
upstream.” (T1)

“well yes, this is not funny. It assumes that black people are monkeys even if in reality he
conquered the city so he’s no real monkey after all… well, he has his merits” (T5)
“I think it is extremely sad and the cartoonist should be ashamed” (T6)
Article 5

12th June 2015 - Il Messaggero (4thposition among Italian information websites - 6th position for sale in
newspaper shops )

Translation of the title: Migrant invasion, chaos in Roma and Milan stations
When looking at the article , many of the interviewees focused on the word of the title “invasion”.
“The term ’Invasion’ is out of place. It says everything without saying anything, it does not
come to details. It is a term that makes seem that there’s panic, chaos in stations… many times
I hear in television that the Rome station is unliveable but I am not aware of it, indeed it seems
to me that it is better than before” (T1)
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Here too, the discourse about media representation is tracked back by one teacher to the absence
of regulation of migration.
“the problem at the base is that migration should be regulated but truly regulated. This is a
way to scare us, to say ‘they are coming’ as they used to say with Turks, it is the same thing.
They come, they colonize us, we are not ‘masters’ in our own houses. Those are the same
clichés. This is the problem, that in my opinion who is good standing he should stay. Who is
not, or come for crimes he should not be here, plain and simple. But we are all the same” (T2)
According to many teachers the words used by the article do not correspond to real numbers of
migrants in Italy and the title is intended to generate fears.
“When we take the real numbers, we discover that we have less immigrants than other
European countries but this (the title) creates a climate of fear” (T3)
When thinking about the “invasion”, T4 raises the issue of emigration.
“ (…) I don’t know, I see that everything is the same and actually I think there are not so many
immigrants in Rome; (…) Do you know what have I noticed? That the Romanians are going
away, because Italy is not giving them anything.” (T4)
The article raises also a reflection about the meaning and the boundaries of the category of
“immigrant”.
“Immigrants, who do we intend? Romanians are immigrants or not? No. I didn’t understand, it
is misleading because for example now Romanians with the entrance of Romania in Europe
are not immigrants, so… this word is used out of turn and badly because at this point
immigrants are… even an American is an immigrant no? But for example, that guy that killed
in Viterbo, while doing a robbery, and he was American, he was more immigrant than a
Romanian that comes from Romania… I think that this word is used out of turn because sadly
there is this equality between immigrant equal criminal. We have to be careful of the use of
words, of what there is behind them”. (T6)
Other observations
When teacher 1 had to talk about communication and representation of migrants in the media,
he shifted the discourse on the management of migration or saying that the problem is “who”
reads the article rather than the article itself.
“It depends from the person that read this article.” (Teacher 1)
Other teachers, when talking about communication, ended up talking about management of
migration in general which is perceived as a problem.
“Surely it is a negative message, surely not of integration or collaboration with these people. I told
you, the problem is at its source. We should… the State should make sure about what these people
do, but not “making sure” as the police of the DDR. You come in Italy, you are Italy, at what
conditions?” (Teacher 2)

In some comments we can identify a need of “objectivity” when media talks about the
phenomenon of migration.
On the media there is no objectivity: they are absolutely favorable – so we take everyone
without managing the issue – or everyone out – “Italy is ours etc.”. I have the impression that
this last position is taking root. (Teacher 1)
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4.4 Teachers level of awareness and view on sources of information and fake news
In line with what has emerged in 4.3, all teachers showed awareness of fake news but not all of
them find them dangerous in the same way. For instance, Teacher 5 immediately specified that
he has recently signed a petition to increase the control online to remove fake news.
Teacher 1 affirmed it is necessary to distinguish among proper fake news and alternative sources
of information. His words actually showed a general mistrust in traditional media.
“Well we should… if it is fakes news... they are dangerous. Sometimes there’s the need to
distinguish, and it is not always easy, between serious alternative sources of information – things
you do not listen in TV since they are inconvenient – or an authentic fake, and that’s not always
easy.” (Teacher 1)

Teacher 2 does not think that all fake-news are dangerous at the same way but thinks also that
there should be a regulation and a consequent action by the State.
“Fake news, if they do not harm… I don’t know, I think there is the need of a law, a regulation
for these things. (…) People believe in those things, we should give a limit, in my opinion that
should be up to the State. I don’t know, I sanction you, if you put something which is not true,
I sanction you. And that’s it. No?”
T4 explained that he does not usually pay much attention on fake news, since he does not use
internet a lot. During the interview fake news became a pretext to talk about other issues, such
as Italian politics or the Roma situation.
“I don’t think about them much because… not being a lot on the internet etc… I don’t care
about it, I have to say that I don’t now… Politics in Italy makes me sick, in the school world
etc I see that the power is always in the hands of the most disqualified people…” (T4)
T6 declared instead that fake news should be fought much more seriously.
“Fake news should be fought with much more seriousness. They are something that can
discredit you. (…) It’s a shame. It is extremely sad…” (T6)
Journalism is also seen as oriented by politics or by the opportunism of journalists to create clickbaiting.
(Journalist use this language) “Yes, to impress. Surely to bring the opinion of people to one
side or another. What I see is that often there is no right balance. As to say, the reality as it is,
that’s the reality, stop alarmism, stop the ‘everything is fine’, the reality is this, let’s see what
to do”. (Teacher 1)
Finally, teachers recognized the importance of media and sources of information on the
widespread perception and views on migration:
“It is not just offensive but anyway it changes the perception of who before saw them
(migrants) in another way. Is it true, isn’t it? You read an article and then you don’t see him
(the migrant) as you saw him before, you see him as a danger. That’s it.” (Teacher 2)
In relation to NEMO it is worth underlining that teachers reported the need of both state and
school intervention against fake news. Education and the school can provide tools and
knowledge which “protect” students from fake news or at least make them aware of them.
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5. PARENTS EXPERIENCES ONLINE
5.1 Parents’ access and use of internet
Many of interviewed parents use smartphone and laptop to be online. Someone anyway doesn’t
use laptops or doesn’t have one. Smartphone is the most used device, especially to communicate
with friends, teachers, other parents and colleagues.
“I manage many things with WhatsApp, I have a big activity on the telephone, I am one of
those that use it a lot.” (Parent 2)
This device is considered very useful also to control sons’ and daughters’ movements with specific
apps:
“With the smartphone you can talk with persons and you can localize them. There are these
kind of apps that are very useful for parents.” (Parent 4)
All interviewed parents access the internet at home, many of them are online also when they are
outdoor. Being online outside permits to fill the time reading news
“I go online when I’m at home but also when I’m outdoor, when I have idle time I read news
on online newspapers” (Parent 5)
Some parents are online even when they are at work. Their use of the different devices depending
on the different situations and places:
“I’m always with my smartphone and, in the office, I use the laptop. At home, I use the
smartphone a lot.” (Parent 2)
“(Yesterday morning) Laptop, professional use; (Yesterday afternoon) Laptop, professional use;
(Yesterday evening) smartphone, for social networks and to control messages.” (Parent 8 –
written questionnaire)
The time that interviewed parents spend on the internet varies between a minimum of one hour
and a half per day, to a maximum of three/four hours per day. The length of daily online activities
is different for interviewed parents: for someone it depends from the different situations during
which they connect; others affirm to spend long time online every day, especially to communicate
on WhatsApp groups or on social networks; on the other hand, some parents say that they are
too busy and don’t have enough time to be online:
“Last weekend I was not long time online because I was outdoor, I relaxed. During normal week
ends, when I don’t have other things to do, I spend long time with my smartphone.” (Parent 2)
“Yesterday I accessed the internet as soon as I woke up, then after a while to see who had seen
what I had published on Instagram and on Facebook, and then I accessed again after lunch.”
(Parent 4)
“I’m online a bit in the evening, because during the day I don’t have so much time.” (Parent 5)

Most parents learned to use internet for study reasons when they were young. They started at
school first with informatics courses, or at University writing reports:
“(I started to use internet when) I was 14 years old, because at school there where laptops, so
I used them with teachers during the informatics class. I did some courses also for the work
[…] but I did not use it like now.” (Parent 2)
The competences in the use of internet improved with training courses or with the personal use
of social and apps on smartphones:
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“the use of software is always changing; we did courses every time to be updated.” (Parents 4)
“Since there are smartphones at hand, the knowledge and the use of it (internet) – obviously
by myself - improved over time.” (Parent 2)
Other interviewed parents got access to internet for the first time using social networks or using
a smartphone as first device:
“When I was 20 years old […] my husband bought a laptop, he created a page on Facebook
for me and he thought me how it worked” (Parent 3)
I started to access internet since when it became part of smartphones, not using laptop.(Parent 1

Half of parents replied that they don’t like to be online and feel controlled. Others interviewees
highlighted that they enjoy their time on internet: being online is an opportunity to have fun,
make jokes and communicate with people. Sometimes internet access can help also to do not
feel alone:
“I don’t like it (being online) too much, I feel controlled by other people.” (Parent 1)
“I don’t like it too much because I think that it is excessive to show everything.” (Parent 6)
“When I’m are not at work, I spend long time with my friends (through internet) […] I’m always
with my sons, I bring them to play football or tennis, when I’m staying there doing nothing I
use it (internet), it makes me feel not alone.” (Parent 2)
5.2 Parents’ Activities and Skills
Parents activities and interactions online are various and different. Interviewees describe internet
as a means to collect information about the world, communicate with many people, taking care
of sons and daughters, knowing their school activities. Internet permits to stay informed and keep
up to date with current events; it makes possible to cultivate passions and to spend time with
one’s favorite pastimes:
“I access internet to know news of the day. On (the website of) Il Messaggero (online newspaper),
instead of buying it, there I can read the news section about Rome and everything.” (Parent 3)

The most commonly used application among parents is WhatsApp. It is described as a socialising
and communicating tool that helps mothers to organize and manage all the appointments of the
day. Especially the group chats contributes to its success: through group messages some of
interviewees share information and take decisions with other parents of children who are in the
same school, play in the same team or dance in the same company. Communicating
asynchronously in groups is so useful that a mother said that she would die without it.
“I often use WhatsApp for communicating, for having fun with friends, we make WhatsApp
groups to organize party. Groups are useful, my son plays football: we have football group,
they communicate us the activities that they have to do or events they have to play in. The
same for my daughter: she’s an hip hop dancer, she also attends recitation and singing courses,
I have many groups (…) Without WhatsApp I would die.” (Parent 4)
Besides WhatsApp, also mail communication is used by someone, for example by this mother
who is politically involved:
“I belong to a political group so I have often to read news and mail, moreover being long time
at school as school representative, I have to make decision with other representatives, now we
do it only trough WhatsApp groups and mail.” (Parent 2)
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While WhatsApp has an important role in life of some interviewees, none of the interviewed
parents seems to do a massive use of other he main social networks. As a matter of fact, not all
interviewed parents have social networks, and those who have an account , be it Facebook,
Instagram or both, say that they don’t use it a lot. Someone indicated that uses Facebook
exclusively to reconnect with old friends:
“I’m not so much on Facebook, just a bit for old contacts that I like to find, But (I use it) not
too much.” (Parents 5)
A mother uses Facebook to share what she’s feeling or what she’s doing, but not always, not like
she used to do before, when Facebook was something new:
“At the beginning I used more Facebook, it was all new. I like to post what happened to me,
my emotions, but I’m not always online.” (Parent 4)
All interviewed parents, also those that don’t spend long time online, use the internet for
their kids. Consulting mail and school e-diary, parents can have an instant overview of what is
going on within the school. Internet is also a learning and educative tool: through online research
parents support their sons with study and have possibility to spend free time with them and to
know better their interests:
“I control my son with the e-class register and then I check what they do online, what they
like, what they are interested in.” (Parent 1)
“(I access the internet) to do researches or if my sons need it for studying.” (Parent 5)
“I don’t use so much internet (…) yesterday, I was more online because I was searching songs
to relax my sons.” (Parent 6)
Almost all parents do not know how to use Telegram, Snapchat, Musical.ly and Tik Tok. Few
parents know how to do Instagram stories. Half of interviewed parents use YouTube and skype.
Almost everyone know how to bookmark websites and block messages or contacts. All of them
know how to use WhatsApp and most of them know how to produce videos, especially with
smartphone.
Activities

P1

P2

P3

P4

P5

P6

P7

Bookmark websites

X

X

X

X

X

X

X

Block messages/contacts

X

X

X

X

X

X

X

X

X

X

X

X

X

X

Find information on how to use the internet safely

X

Produce videos

X

Post on facebook

X

Instagram Stories
Whatsapp

X

X

X

X

X

X

Telegram
Snapchat

X

P8

X
X
X
X

X

X

X

X

X

Musical.ly/Tik Tok
Youtube

X

Skype

X
X
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5.3 Parents’ level of awareness and view on sources of information and fake news
In order to get an insight into the level of awareness about fake news, we asked parents if they
knew what a fake news was. While some said that they did not know the meaning of the word
“fake news”, others described it as a misleading information.
“(Fake news) are false information you believe in and then you are misled. But I never found
one.” (Parent 3)
Facing the big world of internet, the search for information seems not to be easy. Parents showed
two different reactions to information in the digital world: while some are afraid and don’t use
internet much; others are aware of the existence of misleading and fake news but try to find a
way to recognise false information. The possibilities to find dangers online scares Parent 6 and
for this reason she does not want to be involved in the internet world:
“(After the explication of the meaning of fake news) Let’s say that I try to be not involved in
all this world. I don’t like what the internet and the social networks are, I find it very
dangerous.” (Parent 6)
Others try to learn how to evaluate the authenticity of news doing some research online or asking
people, such as husbands or friends to help them:
“I’m afraid (by fake news) because it can happen to everyone. I trust everything/everyone, so I
try always to keep my feet on the ground and if there is something strange I always ask or
show […] to my husbands or a trusted friend.” (Parent 3)
“I started to doubt, not always I have immediate perception that I’m reading a false news but
at least I know that it cannot be real so at least I read up.” (Parent 5)
Some parents described how much their way of facing the world of news has changed over time.
Before they were manipulated by fake news and they trusted everything, then they started to
understand that not all what is online is true and they developed skills in doubting and
distrusting:
“I never think that news is true, I never presume it. At the beginning, before, to understand it,
I thought that they were true. After, when you see for the first time, second time, third time,
fourth time, you understand that it was not the reality and you start to understand how to do
to discover if there is a true or false news.” (Parent 2)
“I’ve spent four years to understand that (all the things you find online are not true), it appears
to be obvious, you say: ‘But is it possible?’ I did not realize immediately that not everything
was the reality, it (this process) needs time, my sons are faster to recognise it but I spent a
long time to understand that not everything that I read … now I know it, so before thinking
that a news is real I study, before I trusted in many news that then I discovered being false.”
(Parent 5)
Commenting the proposed articles (see 5.4), Parent 6 gave her opinion on what she thinks in
general about these kind of news:
“The fact that we always blame immigrants as if they are always doing something bad is true
[…] the problem becomes the attitude that people have […] if we see a news that blames
immigrants about something… then, with a person that is an immigrant, the attitude could be
different from attitude that you would have if you did not know that he is an immigrant.”
(Parent 6)
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5.4 Parents’ level of awareness on stereotype/discrimination/media and representation of
migration and use of stereotypes and fake news
The articles and images about migrants that we considered examples of discrimination or racism,
provoked different reactions among parents.
Article 1

9th January 2019 - www.ilfattoquotidiano.it (8th position among Italian information websites)
Translation of the title: Terrorism and illegal immigration, 15 arrests in Sicily. The repentant: "I
speak to avoid a kamikaze army in Italy"
While one parent didn’t understand the meaning of the title, the others seemed to be aware of
its implications. Most parents said that the article transmits a message of fear and alarmism:
“’Army of kamikazes?’ It seems to say: ‘Who knows what do we have to expect?’ This is what
I think […] fear, alarmism.” (Parent 1)
According to parents, with the words “kamikaze”, “immigration” and “terrorism”, the journalist
wants to affirm a simple message, which is that immigration and terrorism are strictly connected:
“I focus on “terrorism” and “Immigration”, terrorism is linked with immigration but it would
be important to talk about it. I see this information, like always, they want to make us think
what they want, so I connect immigration with kamikaze. Then I read “kamikaze”, these are
the three worlds that I read.” (Parent 6)
It seems to be clear, for this parent, that a title like this is dangerous because it gives a false
description of the reality:
“It wants to underline that kamikazes arrive here in Italy through illegal immigration.
Kamikazes do not arrive in Italy… but quite the opposite, they could live here yet and belong
to our country independently of where they’re from. They could have been always Italians
always, they could have been born in here, they could have always been Italians, I want to say
a kamikaze could be anybody.” (Parent 5)
According to Parent 2 a title written in this way incites fear of strangers and transmits the
necessity to build walls to fight against the “enemy”. If a kid, without the awareness to understand
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the complexity of reality, reads this title, he would be afraid and think that immigrants are
kamikazes. For this reason, an adult should explain to them the importance to analyse the true
reasons of immigration:
“I think that if someone reads this title and believes in it, it is normal that he would say: ‘Lets
close all the borders, not permitting to anyone to come in’ (..) they are always labelled with
negative worlds. I’ve never read: ‘An illegal boat was stopped because (people) were in danger
in their city, I would like something like this. If I would be a kid – and they could read these
titles, they could read it on internet- they would think that all immigrants that come to in Italy
are terrorists and kamikazes. With kids I would say: “Why do you think that they are in this
boat in these conditions? These are titles that according to me are written to create confusion.”
(Parent 2)
Article 2

29th January 2019 - www.leggo.it (11th position among Italian information websites)
Translation of the title: The bus driver takes a selfie with the immigrants: "they all paid for the
ticket". The photo becomes viral
Reading the title, three of the parents think that the journalist wants to give a positive message
about immigrants:
“It’s good that they do this picture. In Italy discrimination is diffused, for this reason, he (the
bus driver) did the right thing posting this picture.” (Parent 3)
Also parent 1 said that the message was positive but when she reflected on what could be the
reaction of migrants she said that they might feel “under control” reading a title like this:
Parent 1: It wants to cool things down saying that everyone payed the ticket.
Interviewer: A kind of communication like this what effect can have on immigrants?
Parent 1: According to me it could cause concern, because they’re always under pressure.
(Parent 1)
After analysing the title, Parent 1 started to give her opinion about some immigrants she knows.
She mentioned a generic “they” that have prejudices towards a generic “us” that instead try to
ease the integration of third country nationals:
“They are so much, they don’t cause problems, if everyone live his life (…) They have many
prejudices, they towards us, but we try - I’m talking about my experience- we try to make them
integrating with kids.” (Parent 1)
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Half of parents are angry and indignant because they read behind the news a prejudice:
“Everyone pays the tickets, like if immigrants don’t pay ticket, they have to underline that
(immigrants) paid the ticket. Why? What’s wrong? (..) I’m angry (…) if there would be a group
of Italians, he (the bus driver) wouldn’t have done this joke, because according to me this is a
joke. And they agree, this is a mockery.” (Parent 2)
“They should do a picture to Italians that, I think, seven, eight out of ten don’t pay the bus
ticket.” (Parent 4)
“Why do they make a difference between immigrants and not-immigrants […] I consider all
this absurd.” (Parent 5)
Article 3

3rd December 2016 - www.leggo.it (11th position among Italian information websites)
Translation of the title: Migrants, here is the guide of good manners: respect and no violence in
5 languages
Only one parent started to talk about all the dangers that can happen to anyone; all the others
interviewees were indignant because of the kind of representation that associates third country
nationals with sexual abuse.
“I think that you don’t need to be an immigrant to do this kind of things […] it’s a way to
‘darken’ them more and more” (Parent 1)
“I would cancel the world ‘immigrants’ (…) it’s like if good manners should be known only by
immigrants that come to our country, but in the reality good manners need to be remembered
to everyone”(Parent 2)
“This labels the immigrant as a person who is used to abuse, because ‘no violence’… this
picture of women… but in the reality, according all the news that we hear, it seems that they
(abusers) are not only immigrants.” (Parent 2)
“Good manners should be independent from immigrant people. I don’t like the fact that this
is underlined.” (Parent 3)
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Article 4

24th June 2012 - Gazzetta dello Sport (5th position among Italian information websites – 3rd position
for sale in newspaper shops)
Translation of the title: the Comic Strip by Valerio Marini
Only one mother saw immediately a discriminating message in the comic strip. She said that it
is absurd that journalists give these kind of examples to kids: To associate Balotelli to a gorilla
it’s something unacceptable according to this mother:
“This is a discrimination based on skin colour […] these kind of messages don’t teach anything
to our children, especially journalists who do these kind of things […] if you show these kind
of image to a teen who is eleven, twelve years old, that is already a critical period of life… (he
would think) so all people with black skin colour are discriminated, even Balotelli who is a
super-payed football player… “gorilla”, the more we go on, the more it’s worse.” (Parent 3)
Parent 5 didn’t understand immediately what’s the sense of image. After we explained the
association between the image and the scene of King Kong she said that everything is absurd
and unbelievable:
This is something absurd, a monkey… it’s something impossible to analyse, always worse, I did
not understand the sense, I did not get it.” (Parent 5)
If I would see it on a sport newspaper I would not give attention to it. Now analysing it, I see
it always like a mockery […] to link him with a monkey, I don’t think it’s positive.” (Parent 6)
Half of interviewees didn’t have the perception that the image was offensive. Parent 2 suggested
that Balotelli is so famous that this representation is not a problem, it would be a concern only
if the subject of the image would have been another person, nor rich and neither famous like
Balotelli:
“He is a famous player who everybody knows, they know that he’s famous and kids like him, so if
there was another person there maybe someone could say: ‘They linked him with an animal’”.
(Parent 2)

Others didn’t get the association. One mother, for instance, started to talk about Balotelli’s
questionable behaviour forgetting the focus of the interview.
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Article

12th June 2015 - Il Messaggero (4thposition among Italian information websites - 6th position for sale
in newspaper shops )
Translation of the title: Migrant invasion, chaos in Roma and Milan stations
The reactions to this article were very different. Parent 1 commented that journalists like to
overstate the real situation to provoke chaos and increase the fear of many people who are
already prevented about the issue:
“People are very prevented about this situation […] ‘invasion’ is excessive, These news are pumped
up to incite riots.” (Parent 1)
According parent 5 is quite ridiculous to describe a situation that does not exist. Stations are just
full of people that come and go:
“Immigrant invasion, where are these invasions? This is a situation that I cannot find in the
reality. I was at the station, I was travelling, there was no immigrant invasion. There are people
that stay there but the people that you see, there are more Italian people that go and come,
so I don’t get the sense. We are in a worrying drift.” (Parent 5)
On the other hand, according to Parent 6 the information of article is true and real:
“This is a reality […] not only immigrants… it’s full of people that live on the street, also Italians,
mostly in the stations. This is a fact, unfortunately.” (Parent 6)
Parent 2 said that the journalist wanted to send the message that there is no more space for
Italians, that immigrants are stealing that space. In this way, the journalist transforms the reality
and forget to talk about the incapability of a state that doesn’t know how to host immigrants:
“It is not their fault, our state is responsible because it is not able to manage the situation. I
believe that we too, in a bad situation, we would go away from our country (…) the word
(invasion) transmits the message that they are taking away your space.” (Parent 2)
Parent 3 took the chance to talk about her opinion about immigration in Italy, revealing what
are, in her view, the main criticisms, pronouncing the sentence “We are a lot of people”:
“I would do the same if I would be in the other part of the word suffering for the war but in
Italy maybe now we are a lot, we need more control.” (Parent 3)
Parent 4 seems to have an ambivalent opinion about the article and immigration in general. She
associated the article with all dangers that are in stations and in public bus. She thinks that now
it is not possible anymore to travel in public buses alone for young people. Before, when she was
young, she was travelling alone and now she would never let her daughter do it. While looking
at the article, Parent 4 mentioned a theft of wallet that happened on a bus pronouncing the
sentence: “Italian try always to be quiet and to be subjugated”. She traced a connection between
the issue of the article and the theft of a wallet on a bus, talking in general about immigrants.
She said that in Italy there are many immigrants with regular documents that are good persons
and admitted that Italians have a lot of preconceptions towards them:
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“This kind of title is very strong, it stays in your mind (…) you have to pay attention also going to
the station, yes, before I was going alone, now you have to be careful. I would not allow my
daughter that is twelve to go alone, when I was twelve I travelled safely (…)- Now there are people
that shouldn’t have been there, you have to be careful and when these things happened I started
to scream: “Attention to your wallet!” I was doing like this, sometimes Italian try to be quiet and to
be subjugated.” (Parent 4)

“There are many people that have documents and that come here to work and there are honest
people […] sometimes we Italians have preconceptions towards them.” (Parent 4)
6. COMPARISON
6.1 Similarities and differences between the groups
The three groups show to be generally frequent users of the Internet. It is interesting to see the
discrepancy between the online experience of kids and adults: while youngsters do perceive
internet and digital devices as a normal part of their life, adults show to have a more problematic
and ambivalent relationship with these tools, perceiving they should limit them somehow - to
themselves and to children -. While adults tends to fragment their online activity using different
devices and doing different activities also in consideration of different situations and contexts of
use (such as work, recreational activities, at home, outdoor), kids have a more continuous use,
except for school time when their smartphones are handed over to the school. Internet use at
school is not so diffuse, lessons are usually carried in a traditional way.
The general perception that adults have of kids’ use of internet is predominantly neutral or
negative, associated with an excessive use for leisure activities. Parents are often worried about
their children’s online activity and the time spent online, both because they do not have the same
confidence in using digital tools and because they perceive the online world as something which
is potentially dangerous or futile.
When talking about dangers, all groups generally do not name discrimination or fake news, as
something that they perceive being the prevalent dangers online. The most recurrent fears are:
strangers, pedophiles and wrong cultural models. Yet, after being asked to talk about those
topics, they do report the dangers that could be connected to them.
In relation to discrimination we should also consider that most of interviewees have Italian
origins and it is possible that they do not relate the issue of discrimination to their personal
experience. Their answers did not point immediately to the topic, especially when talking about
the online world. But when motivated to report episodes of discrimination they have seen or
experienced, they do report many different events, mostly about other people and/or other kids
(particularly Roma).
There is a general awareness about stereotypes and prejudices on migration, although kids tend
to confuse those issues with discrimination.
When looking to the different articles, the general feeling is indignation against the
representation of third county nationals as terrorists, uneducated, not paying tickets on public
transport. Yet, this feeling is not shared by all interviewees. For some articles, such as Article 2
(the selfie of the bus driver with the migrants who paid the tickets), the opinions were incredibly
fragmented. Our study showed that adults often do not perceive the danger of such dehumanizing and stereotyping communication and move the focus to the management of
migration, which is highly perceived as problematic.
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The students have been particularly clear in reputing this kind of communication as negative or
misleading.
About fake news though, teachers, for example, show they know the issue but not all of them find it
dangerous in the same way. Parents showed fear about the possible dangers of the online world and
they reacted mainly with a general “refusal” of the digital tools. Most students on the contrary seem
to have tried to elaborate some strategy to defend themselves from misleading information. Yet, not
all students declared to be able to distinguish between a real news and a fake one.

The fake news are considered by the three groups a relevant issue but, nonetheless, they are not
always considered a prioritarian
The multicultural composition of the schools seems to show both a diffuse awareness of teachers,
parents and kids about the importance of creating an inclusive environment and the urgency to
do such interventions, since discriminatory events keep happening despite the efforts which are
already put into place at school and in families.
PART III – CONCLUSION: TOWARD THE MULTICULTURAL KIT
1.1 Selection of good practices against misinformation on migration and fake news
Among the initiatives that we collected in the “Literature Review” - to fight against
misinformation/disinformation on third country nationals and the emerging of implicit and
explicit stereotypes and fake news on migration -, some of them could be particularly interesting
for NEMO project, giving interesting inputs for the toolkit.
Title
Makers
Target
Aim
Short
description
Title
Makers
Target
Aim

Short
description

“#BastaBufale”
Italian Ministry of Education, University and Research, in partnership with RAI,
Federazione degli editori (Fieg) and Confindustria and with the participation of
Google and Facebook
8.000 I and II grades secondary schools (11 to 19 yo students and teachers)
The project aims to provide students with the tools to trace the source of the news
and to distinguish the correct information from the incorrect information, acting as
"fake news hunters". Meanwhile, it allows teachers to teach them how to recognize
fake news, identify their sources, investigate their truthfulness.
the project disseminates in schools a set of guidelines on fake news and teaching
material for teachers
BRICkS project- Building Respect on the Internet by Combating Hate Speech
Six partners from 5 european countries. The project is co-financed by the
Fundamental Rights and Citizenship Program of the European Union.
Teachers, educators, web experts, media activists, second generation migrant
associations, social media managers and young people.
The project BRICkS aims to combat the spread of online hate speech against
migrants and minorities through media literacy and active involvement of web
users and web content producers.
Four media education modules -one in each country involved in the project (Italy,
Belgium, Germany and Czech Republic)- were designed to raise awareness about
fighting online discriminations and hate speech. These training modules were
implemented in schools and youth centers between September 2015 and
November 2016.
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Title
Makers
Target
Aim

factcheckers.it: - Fact checking quiz
Association Factcheckers and Sky Academy
Young people between 15 and 18 years.
Develop young people skills in recognizing fake news
QUIZ developed for an event organized in the framework of the first
Short
International Factchecking Day in 2017. The Quiz was tested with a group of
description
15-18 yo youngsters.
1.2 Suggestions of interviewees: risks, opportunities and remedies for the multicultural kit
Students’ suggestion
Some of the students reported activities organized in school they participated in, connected to
different topics relevant to NEMO such as: stereotypes, discrimination, cyber-bullying and other
internet related dangers, journalism and fake news, activities on group building.
Many of these activities were organized by teachers themselves, or by external entities.
During interviews, in addition to practical instructions to be applied at school and at home–
check more if there are discriminatory acts, forbid mobile at school - interesting suggestions for
our project arose from students.
First of all, they suggested to talk more, in schools, about online discrimination of third country
nationals and fake news so “it gets a bit in your head and you know that what happens especially
online is important” (Student 1). Talking about these topics can also “allow student to know how
to handle these problems” (Student 3).
A student suggested to open a website talking about discrimination from the point of view of
discriminated people.
“An activity I'd like to do is to ‘write’ a website .. There are various web pages, but I'd like to
talk about how people feel, because most sites talk about what discrimination is, not how
discriminated people feel.” (Student 4)
The importance of testimonies is frequently reaffirmed.
“…perhaps I’d like to have true testimonials, bring someone who has really suffered ... insulted
people or people bullied on the internet” (Student 5)
“I'd like to do an activity showing us some people who are victims of racism, even if not in
person but also in video, to show the pain that these victims feel and then show us why we
don't have to act in this way.” (Student 11)
They suggested building a debunking page, “a page where all the fake news should be put in”
(Student 9).
One student reported a social experiment addressing racism he saw on YouTube and he would
like to try in class: “Blue eyes/Brown eyes” by Jane Eliott176.
Some of them seemed very interested in a deeper education about a safe use of the internet.

176 176

https://en.wikipedia.org/wiki/Jane_Elliott
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“(You should) teach kids which sites to use, how to recognize fake profiles, servers and codes,
how to understand if a stranger writes you and wants to put a virus on your phone / pc /
Nintendo. Finally, the maximum number of hours you can stay in front of a screen otherwise
it becomes addictive.” (Student 17)
One student wrote a deeply felt manifesto of integration.
“(I would like to do) a workshop to make it clear that we are all the same and that bullying,
cyberbullying and racism should not exist because they serve to no purpose, just to make
people feel non-existent. I say no to all these things. Stop making kids feel invisible, now we
need to welcome them in our class, in our school, in our city ... in short in all the continent! In
the whole peninsula! The important thig is that we welcome them.” (Student 15)
Teachers’ suggestion
When we asked if the school does some activity about discrimination or fake news, teachers
recalled some projects about stereotypes, about cyberbullying and also fake news. The topic of
fake news seems to be less treated than the others. It appears to be rarer to have projects which
deal with the online world, although the school was active in doing activities about it during last
year.
About their suggestions for possible activities which could be implemented and could be useful
for the creation of the toolkit, they say it would be more effective to do some games with kids
rather than a frontal lesson which could end up not being listened to.
“surely through the game, it would be more effective. Because when they are relaxed, when
they know that it is not a moment where they are evaluated and you can interact with them
and arrive wherever you need. (…) Something in which they feel involved.” (Teacher 2)
Teacher 2 also believes that the laboratories should not just be about the topics of discrimination
or fake news but there should be some classes to help foreign students in enhancing their
schooling and linguistic preparation.
Teacher 3 believes that the activities should be more general and appealing at first, in order to
capture the attention of children:
“the activities should be practical, recreational, expressive. You should take the long road to
arrive to the issue… (…) the capacity of listening is always a little bit limited. You need to
proceed by drawing, by manipulation and then you can enter into a discussion.” (Teacher 3)
They also suggest to use testimonials, to which kids pay more attention.
There is an ambivalent opinion about the use of videos. According to some teachers they are
effective, but not everyone agrees with this idea.
About fake news, Teacher 5 suggests:
“to show them some fake news and demolish them together with the kids so to understand
how these mechanisms work. Also the ones (fake news) about Roma. How many times there
were fake news about Roma that weren’t true...” (Teacher 5)
Teacher 6 believes that the school should also do something for parents because sometimes the
school does not receive help from them. T6 suggests creating a more solid partnership among
families and school.
Other teachers underlined the importance of further interventions:
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“more interventions and meetings with associations, information to families of children(Teacher 9)
“the school should be taking note of the new technological era and dedicate some hours to the
management of the topic of online discrimination and fake news, to protect and inform the kids.”
(Teacher 10)

Parents’ suggestion
When we asked if kids do some activity at school about discrimination or fake news, half of
parents told us that the school doesn’t do anything, the others said that there are many activities
on bullying and on discrimination, but they don’t know about fake news:
“School talks about these things, specially about bullying, all these concerns that today exist.” (Parent
1)
“In these school there are many activities on discrimination, about fake news I don’t know.” (Parent 5)
“School give all the information about bullying but I think that these issues should be investigated.”
(Parent 4)

For some parents, school has a big role in explaining kids what discrimination is, how to use the
internet and how to learn to understand all the information that comes from it:
I think having time to introduce these topics to the kids would definitely be a great thing, because
... (…) they recognize that big world, how to use it, how to understand that, what is true, what is
not true, how not to get to situations that then maybe ...” (Parent 2)
"It is precisely the concept of knowing what it means to discriminate, because if you don't know
what it means to discriminate, or through the internet or on any means, it is difficult to make
them understand. Sometimes, even when they make jokes, sometimes they do not realize that
even that can be a discrimination. In my opinion they don't get it but because they don't know it,
it's bad, but unfortunately that’s it.” (Parent 2)
“Discriminating, I don't say only a black person, but also an obese person, a person who has problems
at home and has a certain behavior at school, can have seizures, people who have problems, who have
a handicap, sometimes even those are discriminated. Discrimination is wide." (Parent 4)

We asked parents which sort of activities the school should do and they suggested, for instance,
courses or moments of analysis of true life episodes and real situations:
“At school I think talking about it and analysing situations of fake news or in any case of
manipulation. it would be desirable at least to make them aware of using their own heads.(Parent 5)

“A good course against bullying, even to make them use these social networks well, they need
to know what they are facing.” (Parent 3)
Parents have not many ideas or suggestions about useful tools or game to use for these activities.
A mother talked about the importance of creating positive images and doing things together
mixing kids. It would be an idea also to make them aware about different realities:
“There is an image that comes to my mind, yes, it is the children holding hands, all these hands
colored together…” (Parent 6)
“Surely to talk with them and try to make talk the kids that usually don’t do that much, this surely
and then maybe let them do some practical activity together. Just mixing them. They shouldn’t be all
necessarily be from the same class but making them work in a group for something that is not always
linked exclusively to studying. It can be preparing… I don't know… a dessert together with ... or another
thing that it wouldn't be bad, would be to take them to see some different realities.” (Parent 6)
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1.3 Our suggestions for the multicultural kit
The literature review on discrimination and fake news and the analysis of the interviews to
students, teachers and parents, permitted us to find out the most problematic aspects of a sociocultural context deeply affected by (i) distorted narratives about the issue of migrations and (ii)
daily episodes of discrimination online and offline.
In consideration of the analysis if this context and treasuring the suggestions of the interviewees,
we think it would be important for the construction of the toolkit:
• To propose training activities to clarify the difference among discrimination, stereotypes and
prejudices. The interviews revealed that, particularly the youngest kids have some difficulties
in recognizing these three themes/processes. The impossibility to frame and define them in a
clear way makes their recognition in the daily life more difficult, producing a consequent
invisibility of the issues, such as cases of discriminations, bullying and cyberbullying. The
proposed laboratories should guarantee to the kids an active role and the capacity of
identification, to make them able to recognize in first person situations that they could
experience in their daily life. A student has reported, for example, the desire of taking part to
a role game about these issues.
• To guarantee the presence of witnesses and active subjects, particularly migrants, during the
activities of the project. The interviewees, mostly among the youngest, report the importance
of humanizing the debate about migrations, telling the stories of the ones who lived on their
skin the experience of discrimination. Also the literature review has revealed how the voices
of the “protagonists” of migration are basically absent in the media representation of the
phenomenon. In order to reverse this tendency, it is important to give back to the protagonists
the role of “narrators”. The intervention of witnesses could be facilitated with the involvement
of journalists who can orient the students in conducting interviews (to the witnesses) and
producing video-interviews, which could be useful to create a documentation of the
experience and for the potential involvement of other peers.
• To operate a comparison among the false myths which are spread about migrations and the
real data of the phenomenon, deconstructing the most common media representations which
do not match with official statistics (for instance, the link between migration and terrorism).
The ignorance index shows the dramatic Italian situation, in which there is a strong
disconnection between the citizens perceptions and the real data, often exploited by the
political propaganda. The erroneous perception of the phenomenon can further exacerbate
hate sentiments and the frequency of violent and discriminatory episodes.
• To propose an online web-page managed by students and monitored with parents, teachers
and the staff of the project, to collect the fake news and cases of hate speech online giving to
students the task to report and unmask them. In this way, students could become protagonists,
making experience and testing the most suitable strategies to unmask fake news. This
practice, suggested by one of the students, is also in continuity with the best practices of the
“fake news hunters”.
• To structure activities to stimulate a more critical approach to the web and the role models,
which are often subject to concerns by teachers and parents who are afraid that the kids can
approach the online world without an adequate capacity to filter the great amount of
information present on the different interaction platforms. There is a diffuse concern by adults
about the capacity of influence – and, on the other side, the attempt of emulation by students
- of potentially dangerous reference models. In the framework of these activities, adequate
instruments for a critical and responsible use of social networks should be provided.
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